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Abstract

Formative feedback and teannyork should become transversal axes of educational action, generating new ways of
learning. The objective of the research was to determine the influence of teacher feedback on the teanmork of
undergraduate students at a Kurdish nniversity, and to determine the impact of strategies and content, as dimensions
of teacher feedback, on the dependent variable. It followed the positivist paradigm, under the quantitative approach,

non-experimental and explanatory design. The sample was defined by 172 undergraduate students from a Kurdish
university. The technigue was the survey and the questionnaire was used as an instrument. 'The result of the R-squared
value obtained shows that feedback explains with an adjusted percentage of 41.7% (McFadden= 0.417) the level of
teanmyork evidenced by the students. 1t is concluded that there is significant influence of teaching feedback and teammork

in undergraduate students of a Kurdish university, contributing to the academic and professional training of students.

Formative feedback should become a daily strategy that allows the educational actors involved in the process to learn to

unlearn in order to build new knowledge, enconraging teannvork under a systemic vision.
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Introduction

Due to the constant changes marked by uncertainty, the crisis of values, chaos and perplexity,
it has led to the need for higher education training to respond to the demands of social
environments, in order to train a citizen who, beyond acquiring cognitive or technical skills
specific to a specialization, can understand his or her leading role in society. Therefore,
knowledge cannot be conceived as something static, parceled, or simplifying of the reality of
man, but rather, it must be positioned in the pragmatic, in the reality of human being in the
human being, originating new ways of learning to learn from the realities, experiences, and
knowledge of man himself.

From this point of view, feedback at the higher education level becomes a dual duality strategy
that allows, on the one hand, both the student and the teacher or peers to reflect, analyze and
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understand the multiple realities experienced by the educational actors and, on the other hand,
to learn from the questioning of reality, generating meaningful and contextualized learning,
contributing to learning communities (Tapia-Ladino and Correa, 2022). In this sense, the
teacher must contextualize and personalize teaching according to the social context, needs,
potentialities, experiences and previous knowledge of the students, where feedback must be
assumed as a central axis that allows the educational actors to deconstruct and construct new
knowledge (Heredia-Laura and Sullca-Tapia, 2022).

It is necessary to originate changes at the level of higher education towards a multidimensional,
liquid and meaningful learning, having as central axis the student as a generator of knowledge,
where he/she recognizes him/herself; and recognizes the other as an enhancer of knowledge,
based on the logic of dialogue, criticism, self-criticism, regulated and self-taught learning,
contributing to teamwork (Hattie and Timpetley, 2007; Hattie and Yates, 2017).

From this perspective, feedback enhances teamwork when it is encouraged, promoted and
stimulated from the different learning spaces. This leads to the formation of self-aware citizens
who can analyze, reflect, understand and interpret the different social realities, who are self-
critical of their own learning, constantly questioning reality and formulating alternative
solutions focused on the common good (Wisniewski e# a/., 2020). Working under this vision
implies that the university teacher must internalize feedback as a pedagogical process from the
daily life in each learning space. This leads to generate a new learning culture focused on
learning to learn among all, generating a synergy of integration in the learning ecosystems.

These approaches imply a reconfiguration of the educational actors involved at the higher
education level. Consequently, Contreras (2018), argues that one of the very marked
shortcomings is the centrality of the university professor in addressing content and evaluating
by results, simplifying feedback to its minimum expression, as a process for learning to learn.
This situation is exacerbated when there is no clear teacher training policy on how to provide
feedback, in addition to the number of students enrolled for each section, and the extra time
that the teacher must dedicate to the feedback (Carless & Winstone, 2020).

These realities seem to limit the effective implementation of feedback in the university context,
since it requires a paradigmatic change in the educational task, a new vision of the teacher and
a new learning culture, where all the educational actors involved in the process learn to
deconstruct and construct new learning.

This problem is exacerbated when university professors understand teaching from the
transmission of information, apply routine strategies and minimize student action, reducing
their creative capacity to monotonous activities, fragmenting knowledge to its minimum
expression. In addition, they do not seem to give importance to getting to know the group of
students and promoting teamwork as a strategy to generate new ways of learning (Aparicio-
Herguedas ¢t al., 2021).

A new reconfiguration in higher education, a transcendental change of paradigm that permeates
all the educational actors involved in the process and that conceive feedback as a daily practice
in educational action, is urgently needed. In which both teacher, student and student-student
analyze, reflect, internalize and interpret the socio-educational realities from the dynamics and
integration of a teamwork. Therefore, the present research aims to determine the influence of
teacher feedback on the teamwork of undergraduate students at a Kurdish university, and to
determine the impact of strategies and content as dimensions of teacher feedback on the
dependent variable.
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Information analysis

Hernandez ez al., (2018) point out that in order to achieve the knowledge society it is essential
to generate training and evaluation environments that take into consideration aspects such as
the centrality of the student for the achievement of his/her competencies, the systematization
of the evaluation processes, where the student is able to understand the achievements reached,
as well as his/her improvement aspects, which favors collaborative work. In this scenatio,
Anijovich (2020) states that evaluation is inseparable from the teaching and learning process
and that feedback allows us to obtain information about the process that will be useful for
teachers and students, as it favors the continuous improvement of learning through
collaborative, horizontal and reflective work (Dawson ef al., 2019).

Feedback from the socio-constructivist approach is understood as a complex social
phenomenon that develops in pedagogical and dialogical processes between the teacher -
student, focusing on the ways in which students interact, elucidate and wield the feedback
information for the construction of their knowledge (Herrera-Araya, 2022). The concept of
feedback has advanced in the last decade. It is now understood as an active process that is
driven by the student instead of the educator, with the collaboration of several actors, where
the student generates the change from an active role (Dawson et al., 2019).

Anijovich (2020) indicates that the strategies for providing feedback are encompassed in four
factors. Time, which considers the periodicity and timing of the feedback process, being this
immediate or deferred; the first corrects simple errors and the second, those of greater
complexity. The number of aspects to give feedback, where the prioritization of two or three
is key, focusing on the learning goals. The mode that considers the diversity of styles, thythms,
and experiences that students have when selecting the form in which the feedback will be
communicated, which can be oral, written, gestural, among others. The audience involved in
providing individual, group or small group feedback, considering fundamental aspects such as
the time available, the number of students and accessibility.

As Arcela (2020) argues, discursive constructs such as feedback are not individual, but socially
configured practices. Dialogic feedback is a feedback strategy for a sustainable evaluation
where three intertwined dimensions converge: the cognitive, related to the content, generating
questions and the act of expressing oneself; the socio-affective, which is relational and linked
to empathy and active listening; and finally, the structural one, associated with the organization
of the curriculum (Ajjawiy & Boud, 2018). In the same vein, Steen-Utheim and Wittek (2017)
propose a dialogic feedback model of four dimensions: emotional and relational support;
sustaining dialogue; expression and contribution to personal growth, these four dimensions
converge in the integrality of the human being,.

Dolorier et al. (2022) stated that feedback has positive effects when it is precise, clear, and
coherent with the objectives of the activity and with the learning goals. Therefore, emphasis
should be placed on the need for specific training for the professional that offers immediate
descriptive feedback, considering some aspects such as a two-way dialogue, a positive climate,
self-regulation actions and reflection (Pedroza and Garcfa, 2022). It is also worth noting that
when feedback is aligned to the perspectives and needs of students, it drives participation,
reducing learning gaps (Ajjawiy & Boud, 2018).

According to Mollo and Deroncele (2022), feedback focuses on three main purposes, the first
one linked to the learning achievement that the student intends to achieve and is aware of it;
the second one is the responsibility he/she assumes to identify strategies for his/her training
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process; and the third one is linked to the recognition he/she makes between his/her initial
learning and the one achieved. These purposes must be achieved under a critical, reflective
approach, which is produced by an external agent (external feedback) and then encouraged in
the learning process (internal feedback), generating that the student progressively becomes an
autonomous learner (Quezada and Salinas, 2021).

Ibanéz et al. (2022) three conceptual moments for feedback. The first is directed at the product;
the second is directed at the subject, highlighting negative aspects or aspects of improvement
to his personality or behavior; and the third is evaluative, where the teacher makes use of
instruments to evaluate. In this same perspective, Yafiez (2022) mentions that it is important
to generate contexts for students to reflect on the meaning and general purpose of their
assignment, how necessary it is to pose questions generated by the teacher and the way in which
the trainees' answers are interpreted.

Nowadays, labor trends demand that students acquire certain skills, abilities, and capacities
during their training process, in order to prepare them to face complex situations that arise in
a globalized and highly competitive environment (Ruiz-Campo ¢t al., 2022). As the importance
of job competencies has skyrocketed, multidisciplinary teamwork is increasingly valued as an
attractive approach, as it can help reduce differences between team members, facilitate
information exchange and allow for mutual adaptation as needed (Kerrissey ez al., 2023).

In the educational context, the concept of teamwork and active participation is used to describe
individuals who collaborate flexibly and dynamically within an organized group (Dominguez ef
al., 2019). Team members are expected to contribute critical perspectives, communicate
fluently in a second language and have advanced technology skills (Soria-Barreto & Cleveland-
Slimming, 2020). In view of the above, it is crucial for educational institutions to reinforce
teamwork-related competencies.

In this regard, Cannon-Bowers ¢f al. (1995) state that this competency incorporates "accurate
and shared mental models" (p.340) on the part of each team member, as well as the ability to
work effectively in the team. In addition, members must have a clear understanding of the
team's goals and objectives, skills to overcome obstacles, and an accurate understanding of
their roles and responsibilities in achieving the team's proposed goals. On the other hand, Villa
and Poblete (2007) consider that team members must have the capacity for integration and
active collaboration in the fulfillment of common goals with team members (Soria-Barreto &
Cleveland-Slimming, 2020).

A study by Hebles and Yaniz-Alvarez-de-Eulate (2020) found that team permanence,
functional diversity, team skills, team leadership, internal and external communication, clarity
of objectives and results are the eight variables that affect teamwork. In this sense, the time
dedicated to teamwork is a factor that allows knowing the skills of each of the members and
contributes to the coordination of actions.

It is critical to understand the roles that each team member plays, as well as their cognitive
abilities and experiences, as these factors are crucial to effective team decision-making.
However, it is essential to have a leader who possesses good self-awareness and a balanced
ability to process information in work teams (Conejero-Pérez et al., 2022), The success or failure
in the fulfillment of the team's goals will depend on it. Therefore, it is important to maintain
fluid communication between each of the members and also with people outside the team to
optimize its efficiency and effectiveness (Heredia-Laura y Sullca-Tapia, 2022). Likewise, it is
essential that each work team manages an adequate level of consensus that promotes a
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cooperative attitude, given the importance of cohesion among members through coordinated
effort (Johnson et al., 2016).

Fach team member has unique skills, perspectives and expetiences, so it is critical that they are
willing to learn and adapt individually to ensure the long-term success of the team as a whole
(Rehder ¢f al., 2023). Individual learning in the work team is a constant process that involves
reflection and action on the part of its members. To achieve this, opportunities must be provided
to learn about all aspects of their work, improving communication and the formal or informal
exchange of knowledge among team members (Lutete ¢f 4, 2020). In other words, "the person
enables his or her knowledge, skills, and abilities for a common purpose” (Apaticio-Hetrguedas e
al, 2021, p. 49). Consequently, internal learning in the work team involves the active transfer of
ideas, interaction, contribution, and dialogue among its members, with the objective of improving
individual and collective performance in the team (Astn ez af., 2019). Self-awareness of individual
strengths and weaknesses is crucial to improve team performance.

In the context of teamwork among university students in a Kurdish university, it is clear that
feedback plays an essential role in team dynamics, since it allows enhancing the synergy and
effectiveness of work teams in an academic context. Effective feedback, based on respectful
and transparent communication, can contribute significantly to the improvement of
collaboration and decision making in the team (Valdivia, 2014). It is worth mentioning that
when team members receive accurate and constructive feedback on their performance,
students can better understand their roles, identify areas where they can improve and thus
adjust their contributions in order to achieve the established goals (Quezada Caceres and
Salinas Tapia, 2021). Likewise, feedback promotes an active learning environment, in which
students are provided with spaces for reflection on their actions and experiences, which
contributes to their personal and collective development by learning from mistakes with a view
to improving their performance.

Method

The research carried out was framed within the quantitative approach with a non-experimental
design, since the study vatiables were not altered in any way (Hernandez-Sampieri y Mendoza,
2018). As for the type, this was explanatory (Naupas ef a/, 2018), being its purpose to know the
incidence of the feedback provided by teachers on the quality of teamwork of the student body.

The setting for the present research was a public Kurdish university, the units of analysis being
students of both genders and enrolled students in their last two years of studies, for a total of
172 students in the selected sample. Ordinal logistic regression was used for the study, which
allows modeling an ordinal response variable as a function of one or more explanatory variables
(Croux et al., 2013).

In this research a model of an independent variable was constructed, teacher feedback, which
was constituted as an ordinal variable with three levels in ascending order, classified as low,
regular and high. Its influence was analyzed, as well as that of its dimensions such as strategies
and content, on the students' high capacity for teamwork, also considered as an ordinal variable
with three levels, beginning, process and achieved. McFadden's R2 coefficient was used to
interpret the percentage of explanation of the variance of the adjusted model.

In reference to data collection, this was done through the online survey technique and through
two questionnaires validated by expert judgment and with a reliability above 0.8 in both cases,
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values obtained in the Cronbach's Alpha of the pilot test. The feedback instrument consisted
of 15 items, and the teamwork instrument consisted of 19 items, all distributed according to
their component dimensions.

Data processing was carried out using SPSS v206, with frequency tables and the ordinal logistic
regression test to test the hypothesis. During the fieldwork, respondents were informed of the
purposes of the study so that they could give their consent to participate in the research. In
addition, the data obtained were used only for the purposes proposed in this study; the identity
of the participants was protected, since the instruments were answered anonymously. Finally,
no experimentation on humans or animals was performed due to the nature of the study.

Results

The inferential results are presented below according to the variables under study.

General hypothesis

The feedback used by the teacher has a significant impact on the students' level of teamwork.
Null Hypothesis

The feedback used by the teacher does not have a significant impact on the level of student
teamwork.

Table 1: General hypothesis model fit information

Model Log Likelihood -2 Chi-square gl Sig.
nly intersection 182,297
Final 114,834 67,463 7 ,000

Liaison function: Logit.

The value of the empirical model is close to the likelihood ratio of 67.463 with 7 degrees of
freedom and a significance of 0.00, which is less than the value of a=0.05, so it is established
as fully significant. This shows that the present model predicts the probability of occurrence of
teamwork; also the Ho that the coefficients are 0 is rejected, except for the constant.

Table 2: General hypothesis pseudo-R-squared

Cox and Snell 0,70
Nagelkerke 0,582
McFadden 0,417

Liaison function: Logit.

According to the R-squared values obtained, feedback explains with an adjusted percentage of
41.7% (McFadden= 0.417) the level of teamwork evidenced by students.

Table 3: General hypothesis parameter estimates

. Desv. . 95% confidence intetrval
Estimate Error Wald gl Sig. Lower limit Upper limit
[NIV Team_work = 1] 7,762 1,862 17,378 1 ,000 4,113 11,412
[NIV Team_work = 2] 1,886 1,565 12,453 1 ,028 1,181 4,952
Threshold [NIV Feedback=1] -4,463 3478 31,647 1 ,000 -11,280 2,354
[NIV Feedback=2] -2,998 557 28,931 1 ,000 -4,091 -1,906
[NIV Feedback=3] 0a 0

Liaison function: Logit.
a. This parameter is set to zero because it is redundant.
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Regarding feedback, students who receive low quality feedback from their teachers tend to
have a starting level in teamwork. A similar situation, but with less impact, is evidenced by
those who receive regular quality feedback. This is in contrast to the students whose teachers
give them high quality feedback.

Specific hypotheses

The feedback strategies employed by the teacher have a significant impact on the level of
student teamwork.

Null Hypothesis

The feedback strategies used by the teacher do not have a significant impact on the students'
level of teamwork.

Table 4. Specific hypothesis 1 model fit information

Model Log Likelihood -2  Chi-square gl Sig.
Only intersection 65,922
Final 10,860 55,062 2 ,000

Liaison function: Logit.

The value of the empirical model approaches the likelihood ratio of 55.062 with 2 degrees of
freedom and a significance of 0.00, which is less than the value of «=0.05, so, it is established
as fully significant. This evidences that the present model predicts the probability of occurrence
of students' teamwork; likewise, the Ho that the coefficients are 0 is rejected, except for the
constant.

Table 5: Specific hypothesis pseudo-R-squared 1

Cox and Snell ,414
Nagelkerke ,510
McFadden ,359

Liaison function: Logit.

According to the R-squared values obtained, the model (feedback strategies) explains 35.9% of
the students' level of teamwork (McFadden= 0,359).

Table 6: Specific hypothesis parameter estimates 1

95% confidence

Estimate Desv. Wald gl  Sig. interval
Error Lower .
. . Upper limit
limit

[NIVTeam_work

[NWTfn]l—Work 2,996 1025 8547 1 003 987 5,004

[NIVStrategies=1] -3,645 3,244 14,263 ,001  -10,002 2,712

Location [NIVStrategies =2] -,380 A75 25137 1 ,000 -3,311 -1,450
[NIVStrategies =3]  (° . .

Liaison function: Logit.

a. This parameter is set to zero because it is redundant.

8,543 1,456 34439 1 ,000 5,690 11,396
Threshold

—_

It is observed that feedback strategies are significant as they possess a p-value less than the
proposed level. The feedback strategies show a p less than the «=0.05 in its three levels.
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Consequently, the null hypothesis is rejected and the alternative hypothesis that feedback
strategies significantly influence students' level of teamwork is accepted.

Teachers who have a low command of feedback strategies, i.e., who do not consider timing,
mode, amount, and audience as key aspects when giving feedback, have students with a
beginning level of teamwork; in contrast to those teachers who have a high command of
teedback strategies.

Specific hypotheses
The feedback content used by the teacher has a significant impact on students' teamwork.
Null Hypothesis

The feedback content used by the teacher does not have a significant impact on students'
teamwork.

Table 7: Specific hypothesis 2 model fit information

Model Log Likelihood -2 Chi-square gl Sig.
Only intersection 41,466
Final 14,152 27,314 2 ,000

Liaison function: Logit.

The value of the empirical model approaches the likelihood ratio of 27.314 with 2 degrees of
freedom and a significance of 0.00, which is less than the value of «=0.05, so it is established
as fully significant. This evidences that the present model predicts the probability of occurrence
of students' teamwork; likewise, the Ho that the coefficients are 0 is rejected, except for the
constant.

Table 8: Specific hypothesis pseudo-R-squared 1

Cox and Snell ,271
Nagelkerke 222
McFadden ,228

Liaison function: Logit.
According to the R-squared values obtained, the content of teacher feedback explains 22.8%
(McFadden= 0.228) of the level of student teamwork.

Table 9: Specific hypothesis parameter estimates 2

95% confidence

. Desv. . interval
Estimate Error Wald gl Sig.

Lower

limit Upper limit

[NIVTeam work = ¢ o) 1444 32260 1 000 -11,031 5371

1]
Threshold
[NIVTeazr’]“—WOfk T 2996 1,025 8547 1 003 -5,005 -,987
[NIVContent=1] -4546 1229 13684 1 000 -6,954 -2,137
Location [NIVContent=2] -3,074 1,042 8698 1 003 -5117 -1,031
[NIVContent=3] 0a . . 0
Liaison function: Logit.
a. This parameter is set to zero because it is redundant.
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It is observed that the feedback content is significant since it has a p-value lower than the
proposed level. The feedback content shows, in its three levels, a p lower than the «=0.05.
Consequently, the null hypothesis is rejected and the alternative hypothesis that feedback
content significantly influences students' level of teamwork is accepted.

Teachers who do not provide feedback taking into account students' attitude, performance,
and learning process (feedback content) have students with beginning level teamwork;
compared to those teachers who have a high management of feedback content.

Discussion

When analyzing feedback strategies in the teaching-learning process of university students, it
is evident that they have a significant impact on the high level of student teamwork
performance. Feedback is perceived as a complex social phenomenon that generates
knowledge through dialogic activity (Herrera-Araya, 2022). It is an active process that allows
students to improve their performance in collaboration with their peers and the educator
(Dawson et al., 2019). The horizontal dialogue generated in the feedback process between
lecturers and teachers is substantial for the performance of teamwork, since it optimizes its
efficiency and effectiveness (Heredia-Laura and Sullca-Tapia, 2022).

It is important to note that these strategies for providing feedback (timing, modes, amount,
and audience) are not offered in isolation, but are worked as a miscellany in the feedback
process. In this regard, Anijovich (2020) points out that the periodicity and timing of feedback,
depending on the complexity, can be immediate or deferred. The strategy of the amount of
feedback offered should be adjusted to the learning goals and how important it is for the
teacher to manage the mode and audience. In this vein, Ajjawiy and Boud (2018), pointed out
that the dialogic mode is key in feedback because the cognitive and socio-affective dimensions
that contribute to collaborative work converge. Fluid communication optimizes the efficiency
and effectiveness of the group (Heredia-Laura and Sullca-Tapia, 2022), as well as the cohesion
among its members (Johnson et al., 2016).

Anijovich's (2020) audience strategy states that collective and group feedback allows the
identification of common aspects to be improved, but requires greater commitment from the
group. This feedback strategy strengthens the capacity for integration and active collaboration
to achieve common goals (Soria- Barreto & Cleveland-Slimming, 2020).

In this sense, the way in which the teacher provides feedback to students, either focusing on
personal aspects, performance or learning processes, has a significant impact on the level of
teamwork that students can achieve. Therefore, according to the results obtained, it can be
stated that the fitted logistic model is significant and has a good fit to the data. In addition, the
model predicts the probability of occutrence of students' teamwork. Also, the statistical
significance of the content of feedback at the three levels analyzed suggests that it is important
for teachers to focus not only on assessing students' performance, but also on providing
effective and specific feedback on their attitude and learning process (Anijovich, 2020). It is
worth mentioning that feedback contents that address performances and productions, as well
as learning processes, are more effective than those that focus on evaluations about the person
(Hernandez et al., 2018). In this sense, the results suggest that teachers who provide feedback
focused on performances and productions, as well as on learning processes, have students with
a higher level of teamwork compared to those teachers who focus on assessments of the
petson.
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In this way, feedback becomes an essential factor to promote changes in the development of
teamwork, leading to generate autonomy in students from critical, reflective and self-learning
thinking, contributing to the constant questioning between theory, lived reality and students'
previous knowledge, contributing to meaningful learning, knowledge management and learning
communities that learn from their own reality.

Conclusions

Feedback should be reflected in learning environments as a daily strategy of educational action,
where all the educational actors involved in the process lead to generate learning communities
based on dialogue where student-student and teacher-student construct knowledge from
reflective, critical and self-critical processes of what they learn. In this way, chain learning is
generated, with the student as the central axis, as the protagonist of his own reality and
promoting the integration of teamwork, as a way in which everyone learns to learn.

Therefore, the study concluded that there is a significant influence between the feedback they
receive and the quality of teamwork evidenced by students in a Kurdish university, contributing
to the students' academic and professional training. Feedback should be a strategy that
generates the development of critical, reflective and self-critical thinking of the reality that the
student lives, leading to the contextualization of knowledge and fostering collaborative learning
through teamwork. In this sense, it is necessary that universities guarantee the feedback process
within the educational act, establishing it in their educational model and ensuring its adequate
application through their quality control systems and management bodies responsible for the
evaluation of teaching performance.

Bibliographic References

Ajjawi, R. & Boud, D. (2018). Examining the nature and effects of feedback dialogue. Assessment &
Evaluation in Higher Education, 43(T), 1106-1119. https:/ /doi.org/10.1080/02602938.201 8.1434128

Anijovich, R. (2020). Retroalimentacion formativa: Orientaciones para la formacion docente y el trabajo en
el anla (2da ed.) [Formative Feedback: Orientations for teacher training and classroom work (2nd ed.)).
Fundacién Bancaria “La Caixa”

Aparicio-Herguedas, J.L., Velazquez-Callado, C. y Fraile-Aranda, A. (2021). El trabajo en equipo en la
formacion inicial del profesorado [Team work in initial teacher training]. Cultura, Ciencia y Deporte
[Cutltnre, Science, and Sports] , 16(49), 455-464. http:/ /dx.doi.org/10.12800/ ccd.v16i49.1548

Arcela Pérez, M. (2020). No negociable: Estrategias de retroalimentacién no dialégicas en los
examenes parciales en una universidad limefia en un contexto intercultural /Now-negotiable:
Non-dialogical feedback strategies in midterm exams in an intercultural context at a university in Limal.
Boletin de la Academia Peruana de la Lengua [Bulletin of the Pernvian Academy of Langnage], 183-
205. https://doi.org/10.46744 /bapl.202002.007

Asun, S., Rapun, M. y Romero, M. R. (2019). Percepciones de estudiantes universitarios sobre una
evaluacién formativa en el trabajo en equipo [Univetsity students' perceptions of formative
assessment in teamwork]|. Revista Iberoamericana de Evaluacion Educativa [Lbero-American Journal of
Educational Evaluation], 12(1), 175-192. https:/ /doi.otg/10.15366/1iee2019.12.1.010

Cannon-Bowers, J. A., Tannenbaunm, E. S., & Volpe, C. E. (1995). Defining team
competencies and establishing team training requirements. In & A. (Eds.) In R. Guzzo, E.
Salas  (BEd.), Team effectiveness and decision  making in  organizations (pp. 333-380).
https://www.libs.uga.edu/reserves/docs/scans/defining competencies.pdf

www.KurdishStudies.net


https://doi.org/10.15366/riee2019.12.1.010

Llanos, Ysea, Lezama, 1eython, Gimez, Rojas, Aliaga, 1ento 333

Carless, D. & Winstone, N., (2020). Teacher feedback literacy and its interplay with student feedback
literacy. Teaching in Higher Edncation, 28(1), 1-14. https:/ /doi.otg/10.1080/13562517.2020.1782372

Conejero-Pérez, J. 1., Lépez-Verdugo, 1. y Hidalgo, V. (2022). ¢:Qué convierte a una persona
en lider? El papel de la inteligencia emocional, la capacidad de trabajo en equipo y la
satisfaccion laboral en el liderazgo auténtico [What makes a person a leader? The role of
emotional intelligence, teamwork skills and job satisfaction in authentic leadership].
Psychology, Society and Education, 14(1), 1-11. https://doi.org/10.21071/PSYE.V1411.14187

Contreras, G. (2018). Retroalimentacién por Pares en la Docencia Universitaria [Peer Feedback
in University Teaching]. Una Alternativa de Evaluacién Formativa [A Formative
Evaluation  Alternative|.  Fomnacidn — Universitaria — [University — Training] — 11(4).
http://dx.doi.org/10.4067/S0718-50062018000400083.

Croux, C., Haesbroeck, G. & Ruwet, C. (2013). Robust estimation for ordinal regression. Journal of
Statistical Planning and Inference, 143(9), 1486-1499. https:/ /doi.org/10.1016/j.jspi.2013.04.008
Dawson, P., Henderson, M., Mahoney, P., Phillips, M., Ryan, T., Boud, D., & Molloy, E. (2019).
What makes for effective feedback: Staff and student perspectives. Assessment & Evalnation

in Higher Education, 44(1), 25-36. https:/ /doi.org/10.1080/02602938.2018.1467877

Dominguez, L. C., Sierra, D., Sanabria, A. y Restrepo, J. (2019). ¢Soy parte del equipo?:
transformando las percepciones estudiantiles en un instrumento para evaluar el trabajo en
equipo en cirugfa [Am I part of the teamr: Transforming student perceptions into an
instrument for assessing teamwork in surgery|. Educacion Medica [Medical Education], 20(4),
213-220. https://doi.org/10.1016/j.edumed.2018.11.005

Dolorier Zapata, R. G., Villa Lépez, R. M., Morales Romero, G. P. y Salinas Agtiero, P. A.
(2022). La retroalimentacién como estrategia para la sistematizacion de las buenas practicas
en docentes practicantes. [Feedback as a Strategy for the Systematization of Good
Practices in Practicing Teachers|. Revista de Filosofia [Journal of Philosophy], 39(Especial), 787
- 796. https:/ /doi.org/10.5281/zenodo.6469252

Espinoza Freire, E. E. (2021). Importancia de la retroalimentacién formativa en el proceso de
enseflanza-aprendizaje [Importance of formative feedback in the teaching-learning
process|. Revista Universidad y Sociedad [University and Society Magazine], 13(4), 389-397.
https://rus.ucf.edu.cu/index.php/rus/article/view/2178

Hattie, J. y Timpetley, H. (2007). The power of feedback. Review of Educational Research, 77(1),
81-112. http:/ /www.columbia.edu/~mvp19/ETF/Feedback.pdf

Hattie, J. y Yates, G. (2017). Aprendizaje visible y la ciencia de como aprendemos [Visible learning and
the science of how we learn| (Trad. N. Barraza). Trillas.

Hebles, M. y Yéniz-Alvarez-de-Eulate, C. (2020). Variables asociadas al rendimiento exitoso de
los equipos de trabajo del curso Gestiéon de Equipos. Un estudio desde la perspectiva de
los estudiantes [Variables associated with successful team performance from the course
Team Management. A study from the students' petspective]. Revest lberoamericana de
Edncacion ~ Superior  [lbero-American ~ Journal —of Higher Education], 11(30), 22-40.
https://doi.org/10.22201 /iisue.20072872¢.2020.30.586

Heredia-Laura, V. S. y Sullca-Tapia, P. J. (2022). Comunicacién, trabajo en equipo y
compromiso organizacional en universidades publicas [Communication, teamwork and
organizational commitment in public universities|. Venezuelan Management Magazine,
27(Especial 8), 926-938. https://doi.org/10.52080/rvgluz.27.8.13

Hernandez Mosqueda, J. S., Tob6n Tobén, S., Ortega Carbajal, M. F. y Ramirez Cuevas, A. M.
(2018). Evaluacion socioformativa en procesos de formacion en linea mediante proyectos
formativos [Socio-training evaluation in online training processes through training

projects|. Educar [Educate], 54(1), 147-163. https://doi.org/10.5565/rev/educar.766
Kurdish Studies


https://doi.org/10.1016/j.edumed.2018.11.005

334 Feedback as a key factor in the development of teammwork in undergraduate students at a Kurdish university.

Hernandez-Sampieri, R. y Mendoza, C. (2018). Metodologia de la investigacion [Research methodology).
Las rutas cuantitativa, cualitativa y mixta [Quantitative, qualitative and mixed routes]. Mc Graw Hill.

Herrera-Araya, D. (2022). Perspectivas e investigacion reciente sobre retroalimentacion en el
aula: Consideraciones para un enfoque pedagogico y dialdgico [Perspectives and recent
research on classtoom feedback: Considerations for a pedagogical and dialogical
approach|. Revista Electronica Edncare [Educare  Electronic  Magazine/, 27(1), 1-19.
https://doi.otg/10.15359/ree.27-1.14547

Ibafiez-Lezama, C., Cafiamero-Tuanama, N., Diaz-Pérez, P., & Méndez-Llanos, E. Impact of
teedback strategies on the learning of university students. A systematic review from 2016
to 2022. https:/ /laccei.org/LACCEI2022-BocaRaton/ full_papers/FP697.pdf

Johnson, R. H., Macpherson, C. F., Smith, A. W., Block, R. G., & Keyton, J. (2016). Facilitating
teamwork in adolescent and young adult oncology. Journal of Oncology Practice, 12(11), 1067—
1074. https://doi.org/10.1200/JOP.2016.013870

Kerrissey, M., Novikov, Z., Tietschert, M., Phillips, R., & Singer, S. J. (2023). The ambiguity of
“we”: Perceptions of teaming in dynamic environments and their implications. Socia/ Science
and Medicine, 320(January), 115678. https://doi.org/10.1016/j.socscimed.2023.115678

Lutete Geremias, R., Pereira Lopes, M. y Escorcio Soares, A. (2020). La influencia del capital
psicolégico en el aprendizaje interno del equipo: El papel mediador de la estructura
percibida del equipo [The influence of psychological capital on internal team learning: The
mediating role of perceived team structure] Rev. Adm. Ewmpres. 61(4), 1-15.
https:/ /www.scielo.br/j/rae/a/GdVWRpzbq8RIMprrs4bKdXp/?lang=pt&format=pdf

Mollo Flotes, M. E. y Deroncele Acosta, A. (2022). Modelo de retroalimentacién formativa integrada
[Integrated formative feedback model|. Revista Universidad y Sociedad [University and Society Magazine),
14(1), 391-401. http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2218-
36202022000100391&Ing=es&tlng=es.

Naupas, H., Valdivia Duefias, M. R.., Jests Josefa, P. V. y Delgado Romero, H. E. (2018).
Metodologia de la investigacion cuantitativa-cualitativa y redacciéon de la tesis
[Quantitative-qualitative research methodology and thesis writing]. In Journal of Chemical
Information and Modeling 53(9). https://doi.org/10.1017/CBO9781107415324.004

Pedroza Zudiga, L. H. y Garcia-Poyato Falcén, J. (2022). La retroalimentacién de la practica docente,
una revisién sistematica de la literatura [Feedback on teaching practice, a systematic review of the
literatura]. Profesorads, Revista de Curriculuns y Formacion del Profesorado [Professorship, Journal of Curviculnm
and Teacher Education], 26(3), 557-581. https://doi.org/10.30827 / profesorado.v26i3.16925

Quezada Caceres, S. y Salinas Tapia, C. (2021). Modelo de retroalimentacién para el aprendizaje: Una
propuesta basada en la revision de literatura [Feedback model for learning: A proposal based on
literature review]. Revista mexcicana de investigacion educativa [Mexcican Journal of Educational Research], 26(88),
225-251. http:/ / www.scielo.org.mx/pdf/rmie/v260n88/1405-6666-tmie-26-88-225.pdf

Rehder, K. J., Adair, K. C., Eckert, E., Lang, R. W., Frankel, A. S., Proulx, J., & Sexton, J. B.
(2023). Teamwork before and during COVID-19: The Good, the Same, and the Ugly.
Journal of Patient Safety, 19(1), 36—41. https://doi.org/10.1097 /PTS.0000000000001070

Ruiz-Campo, S., Zuniga-Jara, S. y Cruz-Chust, A. M. (2022). Percepcién del aprendizaje con
técnicas de trabajo en equipo en estudiantes universitarios [Perception of learning with
teamwork techniques in university students|. Formmacion Universitaria [University Training],
15(1), 73-82. https://doi.org/10.4067/S0718-50062022000100073

Sotia-Barreto, K. L., y Cleveland-Slimming, M. R. (2020). Percepcion de estudiantes de primer afio de
ingenierfa comercial sobre el pensamiento ctitico y las habilidades de trabajo en equipo [First-year
commercial engineering students' perceptions of critical thinking and teamwork skills|. Formacion
Universitaria [University Training], 13(1), 103-114. https:/ /doi.org/10.4067/S0718-50062020000100103

www.KurdishStudies.net


http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2218-36202022000100391&lng=es&tlng=es
http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2218-36202022000100391&lng=es&tlng=es
https://doi.org/10.1017/CBO9781107415324.004

Llanos, Ysea, Lezama, 1eython, Gimez, Rojas, Aliaga, 1ento 335

Steen-Utheim, A. y Wittek, L (2017). Dialogic feedback and potentialities for student
learning. Learning, Culture and Social Interaction, 15, 18-30.
https://doi.org/10.1016/j.1csi.2017.06.002

Tapia-Ladino, M. 1. y Correa, R. C. (2022). Implementacién de retroalimentacién de escritura
académica en dos disciplinas universitarias [Implementation of academic writing feedback
in two university disciplines. Formacion wuniversitaria |University Training], 15(6), 23-34.
https://dx.doi.org/10.4067/S0718-50062022000600023

Valdivia, S. (2014). Retroalimentacién efectiva en la ensefianza universitaria [Effective feedback
in college teaching]. E# Blanco y Negro [In Black and White/, 5(2), 20-23.
http://revistas.pucp.edu.pe/index.php/enblancoynegro/article/view/11388

Villa, A. y Poblete, M. (2007). Aprendizaje basado en competencias. Una propuesta para la
evaluacién de las competencias genéricas [Competency-based learning. A proposal for the
assessment of generic competencies|. Estudios Sobre Edncacion [Education Studies], 16, 197.
https://www.unav.edu/publicaciones/revistas/index.php/estudios-sobre-
educacion/article/view/23342# XQXHFY3eNpA.mendeley

Wisniewski, B., Zierer, K. & Hattie, J. (2020). The power of feedback revisited: A meta-analysis
of  educational  feedback  research.  Fronmtiers  in  Psychology, 10, 1-14.
https://doi.otg/10.3389/fpsyg.2019.03087

Yafiez Monje, V. (2022). Criterios de evaluacién y retroalimentaciéon formativa: Perspectivas
docentes [Evaluation Criteria and Formative Feedback: Teaching Perspectives]. HUMAN
REVIEW. Revista Internacional de Humanidades  [International  Journal of Humanities),
11(Monografico) [Monographic], 1-16. https://doi.org/10.37467 /tevhuman.v11.3875

Kurdish Studies


https://dx.doi.org/10.4067/S0718-50062022000600023
https://doi.org/10.37467/revhuman.v11.3875

