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Abstract

At the premises of educational institutions, the working relationship between the leaders and the teachers is crucial for
institutional progress. However, the working relationship-related situation in schools is apparently not thriving. This indicates
a possible flaw among the school leaders or their followers. However, emotional intelligence for leaders is critical for
developing an effective relationship with their followers. Therefore, the current study examined the relationship of school
leaders’ emotional intelligence with followership among the teachers. Correlational-survey design was employed following the
positivistic assumption of the research. Multi-stage random sampling was used to select 192 schools and 1536 teachers. The
data were collected using two scales from which emotional intelligence scale was adapted, whereas, the scales on teachers’
followership was developed. Correlation-based results indicate a significant positive correlation between four components of
school leaders’ emotional intelligence and four factors of teachers’ followership. Results revealed that four factors of teachers’
followership are significantly explained through school leaders’ emotional intelligence. Emotional intelligence for the school
leaders and followership for the teachers may be focused while selection and professional development programs.
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Introduction

Collaboration between the school leaders and the teachers is one of the crucial factors that contribute positively to institutional
progress. However, the situation of schools in the research context is not much satisfactory, particularly in terms of discipline
(Government of Pakistan, 2017). This unsatisfactory situation indicates the possibility of flaws among the school leaders or
the followers. Moreover, effective leadership is reflected through effective followership (Komives et al., 2009). However,
research studies proved that leaders having a high level of emotional intelligence predict followers’ trust in leadership (Hejase
et al,, 2017) and leadership respect among followers (Thiel et al., 2012). Therefore, the study assessed the level of school
leaders’ emotional intelligence and followership among teachers. Moreover, the study investigated the relationship between
school leaders’ EI and followership among teachers.

Educational institutes can be categorized into two categories i.e. public and private,. However, the largest category is public
sector institutions. Furthermore, the education system in three tiers i.e. elementary, secondary, and higher education. The
elementary stage has two levels i.e. primary (1-5) and elementary (6-10). Similarly, the secondary level has two stages i.c.
secondary (9-10) and higher secondary (11-12). Higher education is considered after higher secondary education. The school
leaders and teachers are appointed using traditional approaches i.e. on experience and seniority through a formal interview at
all levels except in high schools. In high schools, school leaders (entitled as headmasters/headmistress) are appointed through
competitive exams conducted by Punjab Public Service Commission since 2009. Although, high school leaders are appointed
through the competitive exam which focuses more on their academics and conceptual clarity instead of testing their emotional
intelligence. Similarly, teachers in schools are appointed through a written test and a traditional interview instead of considering
their followership or their preference to join the teaching profession. Moreover, professional development programs least
focus on the emotional intelligence of school leaders and followership among teachers.

With the changing roles of school leadership from autocratic to democratic, the demand for high EI among school leaders
and effective followership among teachers is increasing. Hence, a shared leadership model is the demand of the day, as Crippen
(2012) asserts that leaders and followers must work collaboratively for the achievement of goals. Because, school leaders are
usually overburdened with their responsibilities (Fink & Markholt, 2011; Robinson, 2011).

Gaur and Gupta (2017) claim that EI competence helps a leader to create a productive environment in an organization that
is required for success. Similatly, according to Leithwood et al., (2010) school leadership creates working conditions and
opportunities for the teachers to work as a professional. As school leaders face challenges in the case of unshared leadership,
the same is the issue with the teachers in the classroom. In classrooms, effective followership is more important, as, if the
teachers do not have the required followership skills, they may be unable to perform effectively. They may work as a threat if
they have an alienated followership style or they are serving in the teaching with the least choice. Woolley et al. (2010) proved
that collaboration of the school leader and the teachers might not only provide administrative benefits but also the
development of collective intelligence in the individuals. Moreover, Louis et al. (2010) empirically proved the cause of high
schools' progress is the greater contribution of their teachers in decision-making and it is a key factor of followership.
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The collaboration among the school leaders and the teachers seems flawed. School leaders are complainant about the reluctant
behavior of their subordinates to perform their responsibilities. On the other hand, teachers use to criticize the strict behavior
of the school leaders. The situation shows a possible flaw either at the end of the leaders or the followers. However, leadership
needs to be emotionally intelligent for enhancing followers’ motivation level and getting support in work (Rajah et al., 2011).
Additionally, the EI of the school leaders is not yet empirically investigated that is it correlated with the teachers’ followership
and to what extent it predicts the followership among the teachers. Therefore, the following research question was focused
on:

Research Question: Is there a significant relationship between components of school leaders” EI and teachers’ followership
i.e. competence, commitment, courage, and self-management?

Literature Review

Leadership is the ability of an individual to positively influence others for the attainment of organizational objectives (Veliu
et al., 2017). Leadership has two major characteristics; the first is influencing others, and the second is the accomplishment of
goals. Moreover, according to Northouse (2012), leaders must have ethical traits because of their responsibility to be aware of
the concerns of the followers, as, Leaders and followers have to work cooperatively for organizational success. According to
Dumitru et al. (2015) and Moral (2019), leaders possess the passion, directorial vision, and integrity.

Owing to the concept of leadership, according to experts, the role of leadership is almost similar in all professions. However,
the need for the most effective leadership seems more crucial in educational institutions. According to Leithwood et al., (2010)
school leadership creates working conditions and opportunities for the teachers to work as a professional. Similar to the
purpose, Notman and Henry (2010) and Naidoo (2019) explored that effective leaders use to manage their schools effectively.
These principals focus on clarity of vision, student achievement, school improvement practices, consultation with teachers, a
strong senior leadership team, and personnel support systems. However, the Government of Pakistan (2017) highlighted the
major issue of ineffective school leadership in public sector schools and suggested conducting continuous professional
development programs.

In the research context, the school leaders are selected through a competitive evaluation system that is generally subject-based.
Hence, the cause of ineffective school leadership is surely not related to the academic qualification of the leaders. The possible
cause of ineffective leadership can be a low EI level of the school leaders that are considered critical for successful leaders. As
Cherniss and Goleman (2001) stressed that about 90% of leaders’ success is due to their high level of EI. Moreover, Gaur and
Gupta (2017) claim that a high level of EI supports the leaders to promote a positive and trustworthy environment in the
organization.

Exploring the worth of emotional intelligence was not so simple. Goleman (1998) strived for years to know the reason why
organizational leaders having higher qualification are sometimes failed in terms of effective leadership, whereas, some leaders
with a relatively lower academic qualifications are better in leadership skills. Resultantly, Goleman recognized that leadership
is more influenced by emotional intelligence instead of a general intelligence quotient. Goleman (2013) described that
emotionally intelligent leaders understand and control their own emotions; moreover, they understand the emotions of others
and develop positive relations with them. This is almost similar to Salovey and Mayer’s (1990) statement about EI that people
having a high level of EI can self-assess themselves and modulate their actions to guide others. On the contrary, Petrides and
Furnham (2001) claim that EI belongs to personality traits instead of cognitive ability. Later on, Mayer et al. (2016) theorized
EI as a type of intelligence established on emotional aptitudes that involve reasoning about emotions. Badea and Pana (2010)
state EI is the extent to which someone responds to his emotions. An interesting viewpoint is of Wakeman (2009) as he
explains that anger is not bad if displayed for purpose of betterment of an individual in an appropriate situation and suitable
way, and at the appropriate time.

Effective followership is critical for the success of any organization. According to Ricketts (2009), followership is “the
willingness to go along with a leader”. Uhl-Bien et al. (2014) explained followership in their work on the role-based approach.
They identify individuals with their existing roles in the organization, such as followers as subordinates. Therefore,
followership can be defined as a response of the subordinate to the seniors in a workplace setting.

Theories of followership provide the reason to shift the attention from leadership to followership for effective work in an
organization. In knowledge factories such as the education sector, the teachers are the followers and they must be possessed
with desired qualities to work with the school leader for the improvement of the school (Leithwood et al., 2010). The success
of a school is assessed preferably assessed through a single measure and that is student achievement. Teachers are the most
crucial role performers in the case of student achievement and ultimately determine the school's progress. Schools cannot be
successful without effective teachers. Such as in the situation of COVID-19 when the teachers are teaching online to the
students but many other beneficial factors such as the influence of the personality of the teacher, active participation of the
students in class, effective assessment, etc., are challenging without the physical presence of teachers. However, talking
historically, the credit for school success is usually given to the school leaders and the leaders in return seldom acknowledge
the role of teachers. Owing to this reason, Crippen (2012) conducted a study to cortelate Kelley's followership paths and
teachers' grouping with the school leader. He suggested that the school leaders should help the teachers to conceptualize their
importance in school success. There should be an authentic relationship between the school leader and the teachers as
followers.

Earlier, Drucker (2002) argues that knowledge workforces are companions with the leaders not subordinates and the possible
way to the success of knowledge-based organizations is through increasing the association of knowledge workers. Because “in
a traditional workforce the worker serves the system; in a knowledge workforce, the system must serve the worker” (p. 125).
The interdependent relationships described by Drucker (2002) modify the dynamics of power between leaders and followers.

Kurdish Studies



Shamas Suleman Arshad 933

Similatly, school leaders and the teachers' traditional hieratical status needs to be changed. School leaders in a classical setup
possess all the powers by holding the top position in the schools.

Schools are a unique place for followership research because the employees contrary in many other organizations are highly
educated and they usually have to perform the role of a leader in classrooms. Hauge et al. (2014) claim that school leaders are
unable to effectively perform a leadership role without involving their followers, so, they are highly dependent on the
schoolteachers. The distribution of followership styles in the business organization is presented in the following table.
However, the questions need to be addressed what is the proportion of followership styles in school organizations where the
followers are the teachers having high qualifications?

The leader-follower trade approach highlights a major concern of researchers about the usual process of leader-centered
studies, whereas, the importance of followers is least addressed in research studies. The LFT approach is the response to the
least focus of researchers on followership (Malakyan, 2014).

LFT approach hypothesizes that the leadership process is constructed based on the leaders' and followers' mutual effort (Uhl-
Bien ez al, 2014). This co-construction of leader and follower is possible because the roles of leaders and followers are
exchangeable according to Malakyan (2014). Moreover, Malakyan (2014) indicates that different typologies of leaders can be
explored through the interaction of leaders and followers as co-construct. Hence, by applying these research references in the
school setting, the school leaders and their followers (teachers) can co-construct the leadership functions for the effective
working of the school. Further points out that leaders and followers can co-construct the various leadership typologies.
Applied to a school setup, school leaders and followers (teachers) co-construct the leadership functions. According to Bush
and Glover (2014), these leadership functions include managerial responsibilities, instructional, transformational roles,
distributed, moral responsibilities, contingent systems roles, and teacher leadership. Moreover, according to Yusof et al. (2014),
followers believe those leaders as more reliable and possess positive emotional attributes and by establishing this trust among
the followers, leaders can guide and coordinate the followers more effectively for the achievement of organizational goals.
Dasborough and Ashkanasy (2002) describe that the leader-follower exchange relationship quality is dependent on the leader’s
EIL Moreover, Yusof et al. (2014) state that the leader's effectiveness is determined by their competencies of EI.

Barent (2005) found a positive correlation between school atmosphere, teacher motivation, and student achievement.
Motivation for teachers and learners is particulatly increased through positive relationships among school leaders and other
stakeholders (MacNeil et al.,, 2009). Rhodes et al. (2011) found students’ perceptions about the school culture impact their
performance and interest in education. However, the school culture is highly dependent on the relationship between the
school leader and the teachers particulatly.

Leadership effectiveness is defined as “leadership makes a profoundly positive difference in people’s commitment and
performance at work” (Kouzes & Posner, 1987, 2012). EI has been considered crucial for leadership success. However,
leadership is reflected through effective followership (Grint, 2010; Komives et al., 2013). Studies are evident that a high level
of El is positively related to work performance (Khokhar & Kush, 2009; Behbahani, 2011), respect among followers (Thiel
et al., 2012), followers’ performance (Pastora & Maior, 2015), and followers” motivation and support (Rajah et al., 2011).
Yusof et al. (2014) state that effective use of emotions by leaders is a prerequisite and their subordinates consider leaders with
high levels of emotional competencies as efficient. Studies have shown that emotional intelligence (EI) could positively
influence an individual’s leadership skills (e.g., Hong et al., 2011). A literature review done by Rajah et al. (2011) on peer-
reviewed journals from 2000 to 2010 supported the fact that EI is important for leaders. They found that leaders with high
EI would be able to support and motivate their employees. Yusof et al. (2014) claim that a leader’s emotions affect their
followers. Therefore, the development of EI among the leaders is a good start because, in the company of leaders with a high
level of EI, followers work with more commitment, enthusiasm, motivation, and self-management to achieve organizational
goals. Emotional intelligence supports a leader to understand the needs of his followers as well as how to satisfy their needs
as well (Gooty et al., 2010). Thus, better control of the leader on his emotions results in better leadership and wins the trust
of followers (Gardner et al., 2009).

EI and leadership skills are the two commonly used aspects that researchers study for assessing the successful performance
of leaders in the workplace (Brown, 2014; Miller, 2015). Batool (2013) and Poonamallee et al. (2018) prove the positive
correlation between EI and leadership effectiveness. Moreover, there is a need to explore the factors that affect the
development of EI among the leaders (Lucero & Ocampo, 2019; & Poonamallee et al., 2018). Individuals who prefer to
promote EI generates positive outcomes such as respective career, positive relationships, and focus (Ismail et al., 2012; Desti
& Shanthi, 2015). The success of the leaders is not necessarily dependent on the leadership trait only but it is also dependent
on how they have developed workplace relationships in the organization and manage their followers in changing situations.
Huang et al. (2015) argue that today it is tough to manage the followers in a workplace with an autocratic leadership style
because followers have many more choices, and they may shift their professions in case of high psychologic pressure. The
need is to manage the followers in a cooperative, consultative, and democratic manner. It is also observed that the mental
intelligence among the leaders is less effective as compared to emotional intelligence as EI positively affects the performance
and attitude of the leaders and consequently of the followers.

Gooty et al. (2010) review of 78 journals and 21 books from 1990-2007 proved that the positive emotional outlook of the
leaders affects their employees positively, while; a negative emotional outlook restricts the performance of the followers. EI
of the school leaders could be an essential aspect of transformational leadership styles. Hebert (2011) proved a positive
correlation (r = .90, p < .01) among EI, transformational leadership and effective performance of the school.

Greenockle (2010) states that EI is the skill that makes a school principal outstanding for staff members because he/she is
genuinely concerned for the staff, students, and society. Emotional intelligence should be the focus as a cornerstone in the
cutrent demand for maturity among school leaders (Maulding et al.,, 2010). Principals should ensure their students are
progressing academically. Moreover, EI has become a necessity for school leadership effectiveness and an authoritative boss
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is no more desired for the success of schools now (McWilliam & Hatcher, 2007). In this way, these leaders can develop a
respectful environment of trust, optimism, and goal-directed in the school (Egley & Jones, 2005). Similarly, Maulding, et al.,
(2010) and Moore (2009) states that school leaders having strong EI skills positively influence teachers and students. Because
an emotionally intelligent school leader is aware of his emotions and others' emotions and understands how to manage them.
Through this rationalistic emotional behavior, the leader takes proper actions and uses proper words in different situations
(Greenockle, 2010).

Thiel et al. (2012) claim that the leaders who present anger and pessimistic behaviors in problematic situations are rated poorly
effective leaders by their followers. Similarly, Connelly and Ruark (2010) found that leaders who exhibit positive emotional
behavior such as pride, responsibility, and challenge are rated highly effective leaders by their followers. Moreover, Peterson
et al. (2007) revealed that leaders had better skills of emotional perception obtain higher ratings from their followers on the
aspect of effective leadership.

Role of Followership in Leadership Success

Effective followership exists if the followers committedly support their leaders in the achievement of the mission and vision
of the organization (Chaleff, 2009, Kelley, 1992, Uhl-Bien et al., 2014). If leadership is to influence others, the followership is
to be influenced (Uhl-Bien & Pillai, 2007). LFT approach hypothesizes that the leadership process is constructed based on
the leaders' and followers' mutual effort (Uhl-Bien ez a/,, 2014). This co-construction of leader and follower is possible because
the roles of leaders and followers are exchangeable (Malakyan, 2014). Moreover, leadership is considered nothing without
effective followership. Therefore, the importance of followers cannot be ignored. Atchison (2004) in his book, ‘Followership:
A Practical Guide to Aligning Leaders and Followers’ directed the health care leaders that without the commitment of followers,
they have nothing more than the title.

However, followership is largely ignored in the relationship between the leader and the followers and more focus has been
given to leader centric approach (Starbuck, 2015). Moreover, there is a misconception attached to the followers’ role that
leadership is more important than effective followership (Starbuck, 2015) and the role of the leader is considered more active
than the followers (Blom & Alvesson, 2015).

School leadership is most important along with the teachers in terms of students’ learning (Leithwood et al., 2010). This
notion alerts the importance of assessing school leadership for school importance. However, leadership is the relationship
between the leader and followers (Kellerman, 2007; Malakyan, 2014). Therefore, some of the researchers have focused on the
constructive and crucial role of followership in the sustainable leadership process (Malakyan, 2014; Uhl-Bien et al., 2014;
Alvesson & Blom, 2015; Mannion et al., 2015; Starbuck, 2015). Moreover, the role of the school principal is shifted from
manager to leader which demands more effort and commitment (Louis et al., 2010). Sharing leadership with the followers in
schools is of several forms e.g. general assistance and a formal teachers-leadership process (Leithwood et al., 2010).

It is the leadership through which the unidimensionality of authority can be reduced and teachers are encouraged to come
forward to manage their responsibilities with commitment (Crippen, 2012; Bambrick-Santoyo, 2013). As Fink and Markholt
(2011) asserted that with the increase in school leadership responsibilities, teachers are required to be effective followers to
work beyond their classroom for the support of the school leader and it will result in school success.

School principals motivate the teachers to follow the procedures that demand collaboration for the provision of quality
education to learners. This will resultantly develop followership among teachers (Leithwood et al., 2010). Motivating teachers
to ensure a larger contribution to school leadership responsibilities may lead to greater commitment, achievement, inspiration,
and support (Wart, 2013). Kellerman (2013) in her book, ‘The End of Leadership’ highlighted the paradigm shift from classical
leadership to shared leadership encouraging followers to come forward and work equally with the leaders. She explains that
exemplary followership is needed to be active more than simply fulfilling their routine responsibilities in the organization.
School principals who accept a different model of leadership are required to distribute leadership roles to the followers to
develop followership among subordinates (Carsten et al., 2010). Though the area of followership is crucial and somewhat
more focused on this given in the business field (The Wallace Foundation, 2013), it is the least studied in school settings.
Researchers studied the correlation between followership and some other variables such as job satisfaction, commitment, and
engagement (Winston et al., 2006). However, these studies are more related to the business field. Crippen (2012) suggested
conducting studies on followership in schools to contribute to developing leader-follower relationships. Crippen also proved
that greater understanding between the leader and followers would increase trust, transparency, and truthfulness in schools.
The area of followership is understudied in business (The Wallace Foundation, 2013), but needs special attention in schools.
Moreover, the factors affecting followership should be explored. Researchers studied the correlation between followership
and some other variables such as job satisfaction, commitment, and engagement (Winston et al., 2006). However, one of the
important variables related to followership and the other variables such as job satisfaction, commitment, and engagement is
ignored in schooling. This important variable is the choice of the teaching profession as a life career. The research explored
the career motivation and commitment of the teachers (Heinz, 2015). However, there is much less focus on working teachers’
choice of the teaching profession. A prospective teacher who does not prefer teaching is not much problematic but an in-
service teacher with the least preferred choice of the teaching profession is surely more problematic. Individuals’ perceptions
about the teaching profession and their attitudes toward the teaching profession are very close to each other (Egwu, 2015).
The way, how teachers feel and behave in classrooms is reflected through their informal interactions with the learners. These
interactions whether inside and outside of the classroom influence students’ development.

School leadership should have to focus on emotionally intelligent ways of dealing the matters in schools. Once the leadership
started doing so, there is a big chance of the development of effective followership among the teachers. Effective followership
is related to teachers’ competence, commitment, courage, and self-management. Because these traits of teachers ate related to
the interest of the teacher in the teaching profession. Therefore, two of the possible antecedents of followership are school
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leaders’ emotional intelligence and choice of teaching profession among the in-service teachers. Among the two, the researcher
hypothesized that leaders’ EI is more critical to be assessed as a predictor for predicting the followership among teachers due
to support from the leader-follower relationship approach and transformational leadership theory. The following conceptual
framework is an effort to illustrate the relationship among the variables of the study.

School Leaders’ EI Teachers’ Followership
a) Well-being a) Competence

b) Self-control b) Commitment

9) Emotionality — ©) Courage

d) Sociability d) Self-management

Figure 1: Conceptual Framework

Research Design

The study employed a quantitative approach to fulfill the objectives of the study. The correlation survey design was opted to
find out the correlation between school leaders’ EI and their followership among teachers having different followership styles.
Moreover, the impact of school leaders’ EI on followership among teachers having different followership styles was focused.
The emotional intelligence of school leaders is the predictor variable. Followership among teachers in terms of followership
styles is the criterion variable. According to Gay et al. (2009), the sample should be 20% when the population is around 1500.
Moreover, 500 is a confident sample size in case of a population size of 5000 or more in survey research. Multistage random
sampling technique was employed to select the sample. Multistage sampling is used because it allows the researcher to extend
the scope of the study by focusing on a larger population. Owing to this, at the first stage district Gujranwala, Gujrat, and
Sialkot were randomly selected out of the total six districts. These three districts have collectively 765 high schools and 15309
teachers. Then, 25% of schools were randomly selected, from each selected district using SPSS random selection technique.
Out of 765 high schools, 192 high schools were randomly selected including 65 schools from district Gujranwala, 70 schools
from district Gujrat, and 57 schools from district Sialkot were part of the study. In the third stage, 08 teachers from each
school were randomly selected. The total intended sample size for the research comprised 192 high schools and 1536 teachers
teaching in high schools. The sample of schools is 25% of the total number of schools in the three districts, whereas, the
sample of teachers is 10% of the total number of teachers i.e. 15309.

The study employed two scales for data collection against this research on school leaders’ EI and followership among teachers.
Trait Emotional Intelligence Questionnaire was adapted (Petrides & Furnhum, 2009), whereas, scales on teachers’ followership
for assessing followership among teachers was self-developed (Arshad et al., 2022). For data collection, a team of ten members
was hired and trained. The following model fit indices were estimated using PLS-SEM before moving to the results of the
study.

Measurement Model Psychometric Evidences

The following section provides evidence of the measurement model that involves components of El, factors of followership,
and choice of the teaching profession. Factor loads, VIF, measures of reliability, and discriminant validity are presented below
along with a model fit summary obtained through the PLS-SEM algorithm and bootstrapping one 5000 sub-samples.

Table 1: Factor Loads and Variation Inflation Factor (VIF)

Components of EI Indicators Loads VIF Significance
Well Being E1l 0.888 3.823 .000
E2 0.826 3.149 .000
E3 0.857 3.204 .000
E4 0.822 2.738 .000
E5 0.899 4.131 .000
Eo6 0.841 3.793 .000
E7 0.845 4.032 .000
E8 0.866 4.010 .000
Self-Control E9 0.848 2.895 .000
E10 0.877 3.577 .000
El1 0.801 3.849 .000
E12 0.889 4.390 .000
E13 0.895 3.939 .000
E14 0.886 4.011 .000
E15 0.887 4.015 .000
E16 0.830 2.888 .000
Emotionality E17 0.886 4.106 .000
E18 0.884 4.045 .000
E19 0.839 3.402 .000
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E20 0.858 3.676 .000
E21 0.840 3.394 .000
E22 0.768 2.159 .000
E23 0.848 3.466 .000
E24 0.875 4.274 .000
Sociability E25 0.765 2.168 .000
E26 0.925 4.275 .000
E27 0.884 3.499 .000
E28 0.914 4.282 .000
E29 0.899 3.689 .000
E30 0.837 2.625 .000
Factors of Followership Indicators Loads VIF Significance
Competence CPT1 0.835 2.282 .000
CPT2 0.825 2472 .000
CPT3 0.842 2.785 .000
CPT4 0.891 3.328 .000
CPT5 0.857 3.007 .000
Commitment CMT1 0.904 3.473 .000
CMT2 0.889 3.149 .000
CMT3 0.906 3.079 .000
CMT4 0.848 2.271 .000
Courage CRG1 0.864 4.257 .000
CRG2 0.903 2.505 .000
CRG3 0.933 3.307 .000
CRG4 0.926 4.467 .000
Self-Management SM1 0.839 1.808 .000
SM2 0.902 2.350 .000
SM3 0.893 2.396 .000

Table 1 represents the measurement model of the research. PLS algorithm is used to create the measurement model and
bootstrapping with 5000 automatically generated samples to the significance statistically. CFA is applied in this procedure and
it is frequently used in educational research to determine the validity and reliability of the measures (Diamantopoulos &
Winklhofer, 2001). Moreover, CFA provides an un-rotated solution for item convergence (Brown & Moore, 2012). Further,
PLS distributes the models into measurement and structural and provides the solution accordingly.

Table 2: Correlation between School Leaders’ EI and Teachers’ Followership

CPT CMT CRG SM FS
WB 0.571™ 0.449* 0.535™ 0.495™ 0.601™
SC 0.647 0.560™ 0.652™ 0.632™ 0.730™
EM 0.565™ 0.542" 0.584™ 0.612% 0.675™
SA 0.565™ 0.561" 0.572™ 0.520™ 0.650™

WB= Well-being, SC= Self-control, EM= Emotionality, CPT= Competence, CMT= Commitment, CRG= Courage, SM= Self-
management, FS= Overall Followership

Table 2 shows the correlation between school leaders” EI and Teachers’ followership factors. There is significant positive
correlation of school leaders’ well-being with teachers’ competence (r=0.571, p<.05), commitment (r=0.449, p<.05), courage
(r=0.535, p<.05) and self-management (r=0.495, p<.05). There is significant positive correlation of school leaders’ self-control
with teachers’ competence (r=0.647, p<.05), commitment (r=0.560, p<.05), courage (t=0.652, p<.05) and self-management
(1=0.632, p<.05). There is significant positive correlation of school leaders’ emotionality with teachers’ competence (+=0.565,
p<.05), commitment (r=0.542, p<.05), courage (r=0.584, p<.05) and self-management (r=0.612, p<.05). There is significant
positive correlation of school leaders’ sociability with teachers’ competence (r=0.565, p<.05), commitment (r=0.561, p<.05),
courage (1=0.572, p<.05) and self-management (+r=0.520, p<.05). Moreover, there is significant positive correlation of school
leaders’ well-being (r=0.601, p<.05), self-control(r=0.730, p<.05), emotionality(t=0.675, p<.05) and sociability (+r=0.650,
p<.05) with overall followership of the teachers.

Table 3: Impact of EI Components on Followership Factors

CPT £z CMT f2 CRG £ SM f2
WB 0.198* 0.041 0.023 0.000 0.113* 0.013 0.033 0.001
sC 0.356* 0.130 0.261* 0.058 0.372% 0.141 0.356* 0.123
EM 0.089* 0.007 0.185* 0.026 0.147* 0.019 0.291* 0.072
SA 0.206* 0.049 0.288* 0.080 0.211* 0.051 0.124* 0.017
R2 0.514 0.420 0.512 0.486
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Table 3 contains the output results of structural model path analysis based on the four components of emotional intelligence
organized vertically and four factors of followership horizontally organized in the topmost row.

Empirically obtained results show that the well-being of school leaders has a significantly positive impact on competence
(3=0.198, p<.05, =0.041) and courage (3=0.113, p<.05, 2=0.013), whereas, their effect sizes are small. However,
insignificant impact of school leaders’ well-being is found on commitment (3=0.023, p>.05, £=0.000) and self-management
(3=0.033, p>.05, £=0.001) of the teachers.

The self-control of the school leaders shows a significant impact on the four factors of followership. Self-control of school
leaders’ shows significant positive impact on competence (3=0.356, p<.05, £2=0.130), commitment (3=0.261, p<.05,
£2=0.058), courage (6=0.372, p<.05, £2=0.141) and self-management (3=0.356, p<.05, £2=0.123) of teachers. However, the
effect size for competence and courage is medium, whereas, the effect size for commitment and self-management is small.
Similar to the impact on self-control of the school leaders, emotionality also shows a significant impact on the four factors of
followership. However, the effect size of 3 values is weak as compared to these values of self-control. Emotionality of school
leaders’ shows significant positive impact on competence (3=0.089, p<.05, 2=0.007), commitment (3=0.185, p<.05,
£2=0.020), courage (3=0.147, p<.05, £2=0.019) and self-management (3=0.291, p<.05, £2=0.072) of their subordinate teachers.
The effect size for commitment and self-management is small, whereas, the effect size for competence and courage is not
considerable according to Cohen (1988).

Similar to the impacts of self-control and emotionality of the school leaders, sociability also shows a significant impact on the
four factors of followership. Sociability of school leaders’ shows significant positive impact on competence (3=0.206, p<.05,
£2=0.049), commitment (3=0.288, p<.05, £2=0.080), courage (3=0.211, p<.05, £2=0.051) and self-management (3=0.124,
p<.05, 2=0.017) of their subordinate teachers. Effect size values for competence, courage, and self-management are small,
whereas, the effect size for self-management is not considerable.

School leaders” EI moderately explains the competence (R?=0.514) and courage (R?=0.512) of their teachers. However, school
leaders’ EI weakly explains the commitment (R?=0.420) and self-management (R?=0.480) of their teachers.

Discussion

Results indicate that there is a positive and significant correlation with of well-being, self-control, emotionality, and sociability
of the school leaders with the competence, commitment, courage, and self-management of the teachers. The results are
according to LFT approach hypothesis that there is a mutual relationship between the leader and the followers (Uhl-Bien ez
al., 2014). This mutual relation of co-construction is possible due to the exchange of leaders and follower roles (Malakyan,
2014). Moreover, research studies empirically proved the positive correlation of leaders’ EI with employees’ performance
(Behbahani, 201; Khokhar & Kush, 2009), leader’s respect among followers (Thiel et al., 2012), and followers’ motivation and
support (Rajah et al., 2011). Crippen (2012) suggested that there should be an authentic relationship between the school leader
and the teachers as followers.

Results indicate that different components of school leaders’ EI have an impact on the factors of followership. Moreover, all
the factors are significantly explained by the EI components. As Walter et al. (2011) indicate that high level of EI among the
leaders can influence the subordinate feelings effectively. Yusof et al. (2014) also proved the effect of leaders’ emotions on
their followers. Further, in the company of emotionally intelligent leaders, there will be an increase in followers’ commitment,
motivation, self-management, and enthusiasm. Because, leaders’ emotional intelligence supports them to understand followers'
needs and ways to satisfy those needs (Gooty et al., 2010). Better control of the leader on their emotions results in winning
the trust of followers (Gardner et al., 2009). In addition, according to Hauge et al. (2014), the involvement of followers in
work is crucial for leadership success. Moreover, as also referred above, research studies empirically proved the positive
correlation of leaders” EI with employees’ performance (Behbahani, 201; Khokhar & Kush, 2009), leadet’s respect among
followers (Thiel et al., 2012), and followers’ motivation and support (Rajah et al., 2011).

Conclusion

Having the significant positive correlation between school leaders’ EI and the teachers’ followership reflects that the
hypothesized relationship is established between the constituting components of El i.e. well-being, self-control, emotionality,
and sociability with the factors of teachers’ followership i.e. competence, commitment, courage, and self-management. Hence,
it is evident that the school leaders’ emotional traits like happiness, emotional regulation, empathy, and human relations
function positively for ensuring teachers’ followership traits and vice versa. Results indicate that the teachers’ followership is
significantly explained through school leaders” EI. Hence, it can be inferred that the high level of EI among school leaders
can improve followership characteristics among teachers’ qualities such as their teaching performance, willingness to do extra
work, support for the leader, and self-regulation. However, the school leaders are reported to have average EI, so the primary
focus of concerning authorities may be on the development of EI among the school leaders through professional development
programs on ‘team building’, ‘stress-management’, ‘motivating others’, ‘usefulness of empathy’, ‘emotional expression’, and
‘emotional management’.
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