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Abstract

As education continues to develop, blended learning is now the most critical instructional design in the education industry.
Blended learning is an instructional approach that helps to increase student autonomy and competence in the learning process.
Also, including peer assessment in blended learning can be effective in encouraging learning or helping each other master a
learning topic. Thus, this study explored blended learning with peer assessment model with college violin students. The study's
objectives are:(1) To study the effectiveness of blended learning with a peer assessment model on students' violin performance
skills and learning attitude. (2) To study students' satisfaction the blended learning with peer assessment model. This study
was conducted mainly among college students. The research on the effectiveness of students' performance skills and learning
attitude was conducted through an experimental method. The subjects of this study were second year violin students from a
college in Guangxi. Forty students were selected for this study and divided into two groups one experimental group and one
control group. An expetimental method was used to investigate the effectiveness of students' performance skills and learning
attitudes. The data was analysed using MANOVA test. Based on the experimental data it was shown that the performance
skills of the control group (mean 69.75, SD=4.90) and experimental group (mean 75.95, SD=7.40). This indicates that the
performance of the control group was significantly lower than that of the experimental group. Similarly, in terms of attitude
towards learning, the performance of the control group (mean=81.70, SD=3.67) and the experimental group (mean==85.90,
SD=5.52). This also shows that the performance of the control group was significantly lower than that of the experimental
group. Thus, it was found that blended learning with peer assessment model significantly improves students' performance skills
and learning attitude. This study fills a current research gap in music by adding peer assessment to blended learning. It is also
an innovative idea and valuable. The blended learning with peer assessment model was effectively applied to the students
through the design and refinement of the lesson plans. Future researchers will be able to provide more platforms to understand
the musical aspect of the work. This will help future researchers understand how they achieve and define the pedagogical goals
in their teaching. Moreover, to innovate and improve in the process of development.
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1.Introduction

Due to the continuous advancement of technology, targeted use blended learning, flipped classrooms, and other learning
methods have been employed. This enables students to fully adapt to the learning environment and enhances educators'
teaching abilities. There is constant innovation in teaching methods in the educational environment. The renowned scholar
referred to this. In education development, updated and improved, making full use of the resources offered by advanced
technology. This involves combining traditional methods with modern, innovative educational approaches. It embodies the
integration of innovative education in primary, secondary, and tertiary education, continuously advancing the development of
modernized education. Blended learning, originating from online education in this era of internet information, is a new learning
model that combines the advantages of both online and offline education. More and more college educators are willing to
explore this new teaching model beyond traditional methods. This aims to enhance the quality of teaching and teaching
methods, especially in fields such as music, dance, and art design. Blended learning has become one of the most recognized
teaching topics in the field of education in the 21st century (Haq et al., 2018).In online learning, we can use the internet to
understand the background and scores of creative works and observe different performers' interpretations. This allows
students to grasp the inheritance and innovation in the works. In offline learning, we learn from online instruction. The teacher
demonstrates key and challenging points, and students then perform the pieces they understand through blended learning.
Through different modes of learning, students' interests and abilities are enhanced.

Blended learning allows teachers to conduct classroom activities and teach courses in two different environments: face-to-
face and online. Zhang and Zhu (2018) mentioned that finding an appropriate learning environment for students is essential.
Blended learning can be achieved through blending at the activity level, at the course level, at the project level, and at the
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institutional level. Each level combines traditional teaching and learning methods with online elements, depending on the type
of learning, whether a course, project, activity, etc. (Graham, 20006, p. 268).

Blended learning has significant benefits for students. It improves study skills, facilitates access to information, and enhances
learning. It can increase flexibility so that students can learn anytime, anywhere, without the constraints of time and place. It
can increase interactivity. Blended learning can provide a platform for interactive learning and communication between
students and teachers. Reinforcement of learning can engage students in other types of learning activities and enhance their
learning levels and processes. Digital learning skills become critical. As lifelong learners, blended programs help learners
acquire the skills and technology to use various skills.

Rimer (2007) states that peer assessment can be an effective way to enhance learning. You can encourage or help each other
master a learning topic. Peer assessment can require students to take notes, grade their peers, or set a standard for a product
or performance. Students can also determine these standards (Boud & Falchikov, 2007). It can represent a learning system
that can also be based on learner-centered learning and other practical learning. It focuses on fully integrating students. Rogers
and Threatt (2000) mentioned that peer assessment can help ensure all students' quality of education. It can turn students,
recipients of teacher knowledge, into learners and participants in assessment. New knowledge characterized by reflection and
creativity is generated through memory and recall tests, interactions, and searches. Self-direction of learners is one of the
measures of the quality of education (Papinczak et al., 2007). Even if students have yet to gain experience in evaluating their
peers, it is possible to make reasonably accurate judgments in peer assessment (Kearney et al., 2015).

Peer assessment encourages students to scrutinize and evaluate the work of others, thus prompting them to enhance their
own reflective and evaluative skills. Peer assessment fosters students' self-directed learning skills, allowing them to learn to
evaluate and improve their work independently without relying on direct instruction from the teacher. It also provides teachers
with a more comprehensive understanding of student learning. Therefore, the main objective blended learning with assessment
model applied in the classroom on learning violin performance skills and learning attitude. Therefore, the research questions
of this study are as follows:

(1)What are the effects of the blended learning with peer assessment model on violin performance skills and learning attitude?
(2)How are students satisfied after completing the blended learning with peer assessment model?

2.Literature review

2.1Blended learning

Blended learning combines integrating group of students, covering curriculum. It represents blending, blending, project-level
blending, and institution-level blending. Each of these levels involves a combination of traditional teaching methods and
online elements, depending on the type of learning, whether it be a course, program, or activity (Graham, 2006). Scardamalia
and Bereiter (2003) have emphasized the advantages of blended learning through knowledge construction. Many researchers
advocate for blended. It is an instructional instruction with the enhancements of active learning in an online environment.
Watson (2008) regards blended learning as a fundamental redesign of instructional models, characterized by the following
aspects: 1. Shifting the focus from the teacher to the student, making students more active participants; 2. Emphasizing learner
interactions both online and offline; 3. Increasing interactions among students, teachers, content, and informal external
resources; 4. It provides comprehensive, formative, and summative assessment mechanisms for students and teachers. From
this perspective, blended learning represents a shift in teaching strategies. Blended learning significantly transforms how
teachers perceive the potential of online learning in a face-to-face environment (Watson, 2008; Bonk & Graham, 2012).

2.1.1Blended learning in music

Music educators must cultivate the ability of music students connect them with their circumstances to establish new
understanding within the overall pointed out the concept of "thoughtfully integrating. This learning experience is referred to
explained mixture of classroom and online learning. It includes the convenience of some online courses without entirely losing
face-to-face interaction." Picciano (2009:4) suggested that educators employ various methods, including face-to-face learning
and online technology.

Case studies by Bell-Robertson (2014) and Naughton (2012), as well as narrative case studies by Partti (2014), delve into the
musical experiences and creativity within online communities, prompting further exploration of this theme. Examples of
anthropological case studies include the work of Brandstrom, Wiklund, and Lundstrom (2012), who studied distance
education, and Waldron (2013), who explained the value of user-generated content in music education. Partti (2014) conducted
a case study on collaborative composition a musical instrument as the focal point.

2.2 Peer assessment

Peer assessment can stimulate reflection, discussion, and student collaboration (Strijbos & Sluijsmans, 2010). In recent years,
peer assessment has rapidly developed in education and has been used Rimer (2007) suggests that peer assessment can be an
effective way to enhance learning. It can encourage mutual support and mastery of the learning material. Peer assessment can
involve students taking notes, grading their peers, or assessing products or performances against set standards. Students can
also determine these standards (Boud & Falchikov, 2007). Thomas et al. (2011) mention that it can represent a learning system
based on a learner-centered approach and effective learning relying on others. It emphasizes the comprehensive involvement
of students in collaborative learning with peers under the teacher's supervision. Even students without prior expetience in
assessing peers can make reasonable and accurate judgments in peer assessment (Kearney et al., 2015).
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2.2.1Peer assessment in music

Parkes (2010) emphasizes the necessity of descriptive and explicit rules and standards, stating that assessments based on
detailed standards provide. The performance standards of the Parkes Brass Band serve as a good example, illustrating the level
of detail required to differentiate between strong and weak performances. As Wesolowski (2014) points out, provides
comprehensive and accurate records of learning progress and achievements. This helps teachers monitor student learning,
identify areas for improvement, and meet the need for accountability.Daniel (2004) tested peer assessment research in music
performance. While the students who participated in the study demonstrated difficulties in communicating appropriate
feedback and administering the project and demonstrated a lack of experience in assessment, they indicated that participation
in the study significantly impacted the development of their critical skills in oral and written music performance assessment.
Research has shown that when peer assessment uses well-established criteria, peer groups indicate that their assessment
performance is similar to that of expert review panels (Bergee, 1989).

2.3 Performance skills

In violin performance, the importance of using various skills is mainly reflected in the following aspects: first, it reflects the
musical quality of the violin performer. The overall difficulty of violin performance is high, and to ensure the quality of
performance, the performer needs to be proficient in various skills and select specific technical skills for musical expression
according to the specific performance requirements of the musical work (Guo, 2020). According to Schubert and Fabian
(Schubert & Fabian, 2014), listeners are very concerned with the concept of "expressiveness, " a complex, multifaceted
structure. Yue (2018). Violin performance players should regard the mastery of tonal skills as a tonal necessity and pay attention
to it during tonal skills training. The first thing is aural training. In violin performance, the first thing is aural training. In violin
performance, the player needs to rely on his/her sense of hearing to discern pitch, assess the difference between the tone and
the standard of performance, and make a judgment before moving on to the next section. The better the ability to recognize
pitch, the better the expression of musical ideas and emotions, which requires the player to strengthen aural training in
relatively complex works.

2.4 Learning Attitude

Learning is an individual endeavor that exposes learners to the risk of venturing into the unknown (Giordon, 2008, p. 165).
Can diminish motivation, consequently reducing success (A¢ikgéz Un, 2007, p. 230). Research conducted by scholars has
found that students with better learning motivation tend to be more successful and inclined toward critical thinking skills
(Burke & Williams, 2008, p. 115). Furthermore, it is well-known that students' positive beliefs in acquiring knowledge support
their efforts in studying a subject (Kara, 2010, p. 51). Learning is fundamentally an individual performance. Therefore, having
a positive or negative learning attitude holds value for the success of Learning. According to Fink (2003), learners' learning
needs and expectations are malleable. In this sense, learners need to understand the essential prerequisites for Learning and
how to make the learning process more manageable. Learning how to learn, putting in effort, and possessing a strong desire
to learn are crucial focal points in current learning endeavors.

2.5 Conceptual Framework

Theory and approaches I

Blended learning

Blended learning modes of primary and secondary education in the United States and other countries can be
divided into four categories (Denzin, Norman, Yvonna & Lincoln, 2005):1. Rotation, 2. flex, 3. ala carte, 4.
enriched virtual.Blended learning is a type of ing that c i multiple learning modes, including:
1_support offline: 2. online, 3.mobile leaming and 4. learning resources (Chan, 2019). Research on faculty

perspectives identifies recommendations for universities and learning communities (Cleveland-Innes.
Ostashewski. Mishra, Gauvreau, & Richardson, 2017):1. Technology. 2. Motivation .3. Design. Blended
learning to learn what resources are available to your students. Learning activities canbe selected to use
technology in ways that allow everyone to participate.

Peer assessment

Somervell (1993) peer assessment involves students' participation in judging and commenting on the work or
performance of their peers. which is reflected in qualitative feedback. Peer feedback often plays a central role
in helping to identify issues that meet specific criteria and create possibilities for further improvement for the
feedback recipient. and it can also increase the audience awareness of the feedback provider. Some studies
have shown that peer assessment can be effectively conducted online (Hsu 2016; Li & Gao 2016; Popta,
2017) arguc that the cognitive processes involved in peer assessment, such as assessment, interpretation and

Independent variable

advice, work similarly in both online and offline scttings. peer is increasingly being conducted

online. partly due to the growth of online learning activities and the case of implementing peer assessment
online (Popta, 2017). Conducting peer assessment online can significantly reduce the logistical burden of
administering peer (T ito & Tuzi, 2002).

|

I Blended learning with peer assessment model I

|
Performance skill
The importance of usinga wide range of skills in violin performance is mainly reflected in the following:
firstly, it shows the musical quality of the violinist. The overall difficulty of violin performance is high, and
to ensurc the quality of performance. the player needs to beproficient in a varicty of skills and choose

specific technical skills for musical expression according to the specific per e requir of the
musical piece (Guo. 2020).

Learning attitude

An attitude is a tendency attributed to an individual that orderly creates thoughts, feclings, and behaviors
toward mental objects (Cetin, 2006). According to Oncul (2000). the attitudes that lead individuals to always
treat people. objects, events and foundations in the same way are immutable and unchangeable beliefs,
feelings and tendencies (Kara, 2010).

Dependent variable

I Satisfaction

Figure2.1Conceptual Framework
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3.Research Methodology

3.1Population and Sample

In this study, 40 students in two classes were selected through the Professional Skills Level Examination and divided equally
into 20 students in the experimental group and 20 in the control group. A post-test experiment was conducted. The skill levels
of the students in both groups were similar. In order to ensure whether there is a significant difference between the post-test
and learning attitudes between the experimental and control groups, MANOVA was used to test the two dependent variables.

3.2 Research Experiment Design
This study will experimentally demonstrate the effects of blended learning with peer assessment on students' performance
skills and learning attitudes. The schematic diagram of the experiment is shown in Figure 3.1.

Control group Experimental group
CM Blended learning with
(Conventional teaching Model) Peer assessment modle

Study online before class

1. Each student watches the courseware
of MOOC learning videos on the
Chaoxing platform.

2. Students study independently

3. Students learn tasks to explore and
find problems.

Study online before class

1 Learning before the lesson Get a
performance piece assigned by the
teacher

2 Students practice

!

Offline classroom learning (Face In-class offline learning (face to face)

to face) 1. According to the problems found by Week
1. The teacher explains the main students before class. The teacher answers 1-5
points of the piece and gives a the question

demonstration to the students 2. Online evaluation will be carried out

2. Students perform after solo and group presentation

3. Assignment of the piece to be 3. Further complete the knowledge of

played at the end of the lesson works by learning from each other.

!

After-class and online learning

1. Complete peer assessment through
study

2. Conduct feedback discussion and
complete the assessment

After-class and offline learning
1. Students work on their own

Post-test Week
Complete the questionnaire (performance skills , learning attitude, satisfaction) 6-8

Figure3.1 Experiment Design

3.3 Research Data Collection

The present study was conducted to design the post-test paper. We have given 70% weightage to the final examination.
Students' learning activities were assessed by 30% peer assessment of other activities. Implementing blended learning with
peer assessment model entailed evaluating each learner and teacher based on a peer assessment form. Based on the
instrumental learning evaluation items proposed by Thompson and Williamon (2003) and Russell (2007), the scale will be
designed by selecting what is needed for this study. Five experts and the validity of the post-test scale will be invited to analyze
it. Then, five students will be selected on the basis of two experts to rate the blended learning and peer assessment teaching
model. The consistency of the results of the two experts on the scoring indicators will be determined.

The design of the post-test paper was examined through the design of the post-test paper. Moreover, it can be used for
students.

According to Wapnick, J.'s (19706) literature review on attitudes, Edwards' (1971) related attitude scale, and Saygi C.'s (2010)
literature theory on attitudes in the music curriculum. Adjustments and planning were made in relation to the content of the
relevant study. Moreover, five experts were invited to analyze the reliability and IOC of the post-test according to the content
of this study. The validity was tested through the design of the learning attitudes scale. Furthermore, it can be used for students.
Satisfaction was expressed in the form of a questionnaire. According to Shih (2011) literature review, the questionnaire was
designed and modified through this study. Finally, five experts were invited to conduct IOC test. The questionnaire was
designed through a Likert five-point questionnaire. Based on the collected data, the validity of IOC was tested through the
questionnaire's Likert five-point satisfaction scale. The questionnaite passed the validity test and could be given to the students.
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4. Research Results

In this research, 40 students from the second year of college were selected and divided into experimental and control groups.
The skill level of the students in both groups was the same. The post-tests and learning attitudes of 20 students in the control
group and 20 students in the experimental group show that the number of students in both control and experimental groups
is less than 50. According to Shapiro Wilk data in table 4.1, the post-test has Sig=0.460 for the control group and Sig=0.999
for the experimental group. Regarding learning attitudes, the control group has Sig=0.300, and the experimental group has
Sig=0.319. The values of both groups are more significant than 0.05. Therefore, the distributions of the post-test and learning
attitudes are normally distributed.

Table 4.1 The Normality of the Post-test and learning attitude

Shapiro-Wilk

Group Statistic df Sig.

Control group .956 20 460
Post-test

Experimental group 991 20 999
learning Control group .945 20 .300
attitude

Experimental group 947 20 319

a. Lilliefors Significance Correction
*, This is a lower bound of the true significance.

This is because both groups have the same number of students. According to the book mentioned in (Joseph F., 2010), the
same number of students can also be used to further validate Box's Test of Equality of Covariance Matricesa. Sig=0.125. for
20 students in the control group and 20 students in the experimental group.This indicates that the covariance matrices are
equal by further verifying the correlation between the two dependent variables. We have shown some correlation between the
two dependent variables by Bartlett's Test of Sphericity?, Sig=0.031, which is less than 0.05 according to table 4.2.

Table 4.2 Testing the Dependent variable

Box's Test of Equality of Covariance Matricesa Bartlett's Test of Sphericity?
F dft  df2 Sig.  Likelihood  Approx. Chi- df
Post-test and Box's M Ratio Square Sig.
learning
6.080 1.911 3 259920.000 A25 0 .023 6.965 2 .031

attitude

As we see through table 4.3, based on the Box M test, the value of Sig=0.125, which is greater than 0.05, shows that the
covariance matrices ate equal. Looking at Wilks' Lambda's data Sig=0.004, which is less than 0.05, suggests that there is at
least one other variable that is different from the control group in Table 4.2, so look at Table

4.4 for the specific MANOVA results.

Table 4.3 The results of Multivariate Tests

Effect Value F Sig.
Pillai's Trace .263 6.586P .004
Group Wilks' Lambda 737 6.586P .004
Hotelling's Trace 356 6.586P .004
Roy's Largest Root .356 6.586P .004

According to Levene's test in Table 4.4, the post-test Sig=0.156 and learning attitudes Sig=0.123 are greater than 0.05 for both
control and experimental groups. This indicates the significance of the chi-square, by ANOVA post-test Sig=0.003 and
learning attitudes Sig=0.007. Both are less than 0.05. This indicates a significant difference between the two dependent
variables in the post-test control and experimental groups. The specific differences can be compared and analyzed based on
the means and variances in the table. In this case, for the post-test scores. The performance of the control group (Mean =
69.75, SD = 4.90) and the experimental group (Mean= 75.95, SD= 7.40). This shows that the performance of the control
group was significantly lower than that of the experimental group. Similarly, in terms of learning attitudes, the achievement of
the control group (Mean = 81.70, SD = 3.67) and the experimental group (Mean = 85.90, SD = 5.52). This also shows that
the control group's performance was significantly lower than that of the experimental group.
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The post-test scotes and learning attitude show that the experimental group's scores were significantly higher than the control
group's. There is a significant difference in statistical data. This shows that in the teaching of violin performance courses, the
blended learning of peer assessment significantly improves and improves students' performance skills and learning attitudes.

Table 4.4 The result of MANOVA

Levene’s test ANOVA

DV v n - SD
w W Sig. F Sig.

Control groups 20 69.75 4.90 2.098 | .156 9.773 | .003

Performance skills Experimental

groups 20 75.95 7.40

Control groups 20 81.70 3.67 2483 | 123 7.999 | .007

Learning attitude
Experimental
groups 20 85.90 5.52

According to the satisfaction survey in Table 4.5, we assessed satisfaction with the course content, learning methods, learning
resources, and learning environment. The average scores of these three aspects are above 3, indicating that students are
delighted with the blended learning with peer assessment model. Table 4.5 Mean and Standard deviation of Satisfaction
(n=20)

1. Satisfaction with course content Mean SD
1. Teachers have a reasonable arrangement of course content. 4.75 44
2.1 believe that blended learning with peer assessment model has enhanced my critical thinking 4.70 47
ability.

3.1 am satisfied with the overall quality of blended learning with peer assessment model. 4.80 41
4. 1 believe that blended learning with peer assessment model course content has improved the 4.75 44

learning of violin performance skills.

Total 4.75 .20
2. Satisfaction with learning methods Mean SD
1.After using this blended learning with peer assessment learning model, I have more confidence 4.75 44

in practicing after class.

2.1 believe that the grading rules of peer assessment, can help improve the collaborative ability of 4.85 .36
violin performance skills students in ensemble.

3.The blended learning with peer assessment learning model, can enhance the motivation and 4.70 A7
interest in learning violin performance skills.

4.Through the blended learning with peer assessment model, communication between students 4.85 .36
and teachers is improved, and learning interactivity is enhanced.

Total 4.79 19
3. Satisfaction with learning resources Mean SD
1. Through the use of MOOC resources, I believe that the course content of online learning is 4.85 .36
very rich.

2.Through the use of MOOC resources, I believe that the before class learning and afterclass 4.70 A7

practice of violin performance skills have improved.

3. I believe that the blended learning with peer assessment model assisted by the Chaoxing 4.85 .36
platform has improved the quality of learning for violin performance skills.
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4.1 am very satisfied with improving the learning efficiency of students in violin performance skills 4.85 .36
students through blended learning with peer assessment model.

Total 4.81 14
4. Satisfaction with the learning environment Mean SD
1.1 am very satisfied that the combination of blended learning with peer assessment model has 4.80 A1

helped me improve learning objectives for violin performance skills.

2. The blended learning with peer assessment model. increased teacher engagement with students, 4.80 A1
improved the learning atmosphere, and increased practical activities.

3.The Blended Learning with Peer Assessment model effectively improves the efficiency of 4.80 A1
students practicing in the piano room.

Total 4.80 17

5.Conclusion and Discussion

This study effectively improved students' performance skills and learning attitudes by applying blended learning with peer
assessment model in teaching a violin course. Overall, it was a practical approach. Blended learning is a new and unique way
of teaching and learning that requires resources, new pedagogical approaches, course content development, and knowledge
of university teaching. As university teaching becomes increasingly digital and blended, new assessment methods are needed
to evaluate learning and course engagement (Ruokonen, I., & Ruismiki, H. 2016). Combining blended learning with peer
assessment model can lead to some significant pedagogical outcomes. This combination promotes students' independent
learning and critical thinking skills. Through online learning, students are able to study independently in their personal time,
which improves their self-directed learning skills. Therefore, blended learning with peer assessment model design can be
incorporated into the future of music learning. Regarding learning attitudes, there is a significant difference between the
experimental and control groups. It shows that blended learning with peer assessment model on students learning attitudes is
more favorable than traditional learning. This teaching model stimulates students' motivation and initiative in learning.
Through online learning, students can learn in their own time and place. Through peer assessment, students are encouraged
to participate in the assessment process, which makes them feel that their learning is valued and recognized, thus increasing
their motivation to learn.

The blended learning with peer assessment teaching model approach to learning improved the students' previous traditional
learning methods. Students' ability to work together in violin performance skills ensembles was improved through peer
assessment. Students' satisfaction with this learning method was very high. Regarding learning resources, students' satisfaction
with each question was largely evident. This shows that diverse learning resoutces can satisfy students' learning enjoyment.
Finally. In terms of a learning environment. Students are delighted with the learning environment. This shows that a good
learning environment can drive the leatning atmosphetre and improve students' learning ability. The use of online peer
assessment can be effective in promoting students' academic achievement and satisfaction with learning and the learning
process (Lu & Bol, 2007; Van Gennip, Segers & Tillema, 2010; Xie, Ke & Sharma, 2008; Xiao & Lucking, 2008; Chang &
Chen, 2009. (Van Gennip, Segers & Tillema, 2009; Liang & Tsai, 2010; Van Zundert, Sluijsmans & Van Merrienboer, 2010;
Shih, 2010). The blended learning with peer assessment model fostered students' independent learning skills and cooperation,
which the students recognized. Students became accustomed to managing their learning progress and time and learned to
obtain feedback from others' assessments and adjust accordingly. Students are generally delighted with the flexibility and
convenience of blended learning. They can study according to their time and place, without the time and place constraints,
making learning more autonomous. Meanwhile, through the resources of the online platform, students can access the required
learning materials at any time, which enhances learning efficiency.

6. Recommendations

Continuously integrate the latest educational technologies, including virtual, augmented, and artificial intelligence, to provide
students with a more prosperous, immersive learning experience. Provide personalized learning pathways and content
according to student's learning styles, pace, and abilities to maximize the learning needs of each student. They ate incorporating
knowledge from different subject areas into the instructional design of blended learning and adopting the peer assessment
model to promote cross-curricular learning and the development of integrated competencies. To provide continuous
professional training and technical support to teachers to ensure they can flexibly utilize the blended learning mode of peer
assessment. The key to future development lies in the continuous innovation and integration of educational resources and
technologies to provide more prosperous and personalized learning experiences while focusing on developing students'
integrative skills and innovative thinking. There is also a need to ensure that teachers have adequate capacity and resources to
implement the blended learning with peer assessment model effectively.

www.KurdishStudies.net



585 The Impact Of A Blended 1earning With Peer Assessment On The Violin Performance And 1earning Attitude Of College Students

7.References

1. Bates, T, Swennen, A & Jones, K (eds.) 2011. The professional development of teacher educators. Routledge, London.

2. Bereiter, C. (2002). Education and mind in the knowledge age. Hillsdale, NJ: Erlbaum.

3. Bergee, M.J. (1989). An objectively constructed rating scale for euphonium and tuba music performance. Dialogue in

instrumental Music Education, 13, 65-86.

Bhowmik, J., Meyer, D., & Phillips, B. (2019). Using blended learning in postgraduate applied statistics programs.

Bonk, CJ., & Graham, C.R. (2012). The Handbook of Blended Learning: Global

Perspectives, Local Designs. New York: John Wiley & Sons

Boud, D., & Falchikov, N. (Eds.). (2007). Rethinking Assessment in Higher Education: Learning for the Longer Term. London:

Routledge.

Brown, S., C. Rust, and G. Gibbs. 1994. Strategies for Diversifying Assessment in Higher.Oxford Centre for Staff Development.

Carman, J. M. (2005). Blended learning design: Five key ingredients. Agilant Iearning, 1(11), 1-10.

10. Dakhi, O., JAMA, J., & IRFAN, D. (2020). Blended learning: a 21st century learning model at college. International Journal
Of Multi Science, 1(08), 50-65.

11. Daniel, R. (2004). Peer assessment in musical performance: The development, trial and evaluation of a methodology for
the Australian tertiary environment.

12. British journal of music education, 21(1), 89-110.Education. Oxford: Oxford Centre for Staff and Learning Development.

13. Edwards, J. S., & Edwards, M. C. (1971). A scale to measure attitudes toward music. Journal of Research in Music Education,
719(2), 228-233.

14. Falchikov, N., and D. Boud. 1989. “Student Self-assessment in Higher Education: A

15. MetaAnalysis.” Review of Edncational Research 59 (4): 395-430.

16. Garrison D.R., Kanuka H. (2004). Blended learning: Uncovering its transformative potential in higher education. Infernet
and Higher Edncation, 7(2), 95-105.

17. doi:10.1016/j.iheduc.2004.02.001

18. Garrison, D. R., & Vaughan, N. D. (2008). Blended learning in higher education: Framework, principles, and guidelines. John Wiley
& Sons.

19. Garrison, R.R., Archer, W. & Anderson, T. (2003). E-Learning in the 21st Century: A framework for research and practice. London:
Routledge/Falmer.

20. Gielen, S., Dochy, F., Onghena, P., Struyven, K., & Smeets, S. (2011). Goals of peer assessment and their associated quality
concepts. Studies in Higher Education,

21. 36(6), 719-735. https://doi.org/10.1080/03075071003759037

22. Graham, C. R. (2000). Blended learning systems. The handbook of blended learning: Global perspectives, local designs, 1, 3-21.

23. Graham,C.R.,Allen,S.,.& Ure,D.(2003).Blended learning environments: A review of the research literature. Unpublished
manuscript, Provo, UT.

24. Haq, A. U., Magoulas, G., Jamal, A., Majeed, A., & Sloan, D. (2018). Users’ perceptions of e-learning environments and
services effectiveness: The emergence of the concept functionality model. Journal of Enterprise

25. Information Management, 31(1), 89—111.

26. Kearney, S., Perkins, T., & Kennedy-Clark, S. (2015). Using self-and peerassessments for summative purposes: analysing
the relative validity of the AASL (Authentic Assessment for Sustainable Learning) model. Assessment &

27. Evaluation in Higher Education, 1-14

28. Kwan, K., and R. Leung. 1996. “Tutor versus Peer Group Assessment of Student

29. Performance in a Simulation Training Exercise.” Assessment & Evaluation in Higher Education 21 (3): 205-214.

30. Llado, A., Soley, L., Sansbelld, R., Pujolras, G., Planella, J., Roura-Pascual, N., & Moreno, L. (2014). Student perceptions
of peer assessment: An

31. interdisciplinary study. Assessment & Evaluation in Higher Education, 39(5),

32.592-610. https://doi.org/10.1080/02602938.2013.860077

33. Loughran, ] 2014. Professionally developing as a teacher educator. Journal of

34. Teacher Education, 65(4), pp. 271-283.

35. Lu, R. & Bol, L. (2007). A comparison of anonymous versus identifiable e-peer review on college student writing
performance and the extent of critical feedback. Journal of Interactive Online 1earning, 6(2), 100-115.

36. http:/ /www.ncolr.org/jiol/issues/pdf/6.2.2.pdf

37. Liu, C., Wan, P, Tu, Y. F., Chen, K., & Wang, Y. (2021). A WSQ-based mobile peer assessment approach to enhancing
university students’ vocal music skills and learning perceptions. Australasian Journal of Edncational Technology, 37(6), 1-17.

38. McDonald, R., D. Boud, J. Francis, and A. Gonczi. 1995. New Perspectives on

39. Assessment.Paris: UNESCO.

40. McLoughlin, C., & Lee, M. J. (2007). Social software and participatory learning:

41. Pedagogical choices with technology affordances in the Web 2.0 era. ICT:

42. Providing choices for learners and learning. Proceedings ascilite Singapore, 664-675.

43. Papinczak, T., Young, L., Groves, M., & Haynes, M. (2007). An analysis of peer, self, and tutor assessment in problem-
based learning tutorials. Med Teach, 29(5),

44.122-132.https://doi.org/10.1080/01421590701294323

45. Rimer, S. (2007). Harvard task force calls for new focus on teaching and not just research. The New York Times. Retrieved
from

46. http:/ /www.nytimes.com/2007/05/10/education/10hatvard. html

Nk

o ®©

Kurdish Studies



47.

48.
49.
. Leadership, 29(3), 14-16.
51.
52.

50

53.
54.

55.
56.
57.
58.
59.

60.

61.
62.

63.
64.

65.
66.

67.

68.

69.

70.
71.
72.
73.
74.
75.
76.

77.

Nazir, Idress, Hanif, Din, Yasmin, Yahya 586

Ruokonen, I., & Ruismiki, H. (2016). E-learning in music: A case study of learning group composing in a blended learning
environment. Procedia-Social and

Behavioral Sciences, 217, 109-115.

Rogers, R., & Threatt, D. (2000). Peer assistance review. Thrust for Educational

Scardamalia, M. & Bereiter, C. (2003). Knowledge building. In J.W. Guthrie (Ed.),

Encyclopedia of Education (2nded., pp. 1370-1373). New York: Macmillan. Smith, K 2003. So, what about the
professional development of teacher educators?

European Journal of Teacher Education, 26(2), pp. 201-215.

Strijbos, J., & Sluijsmans, D. (2010). Unravelling peer assessment: Methodological, functional, and conceptual
developments. Learning and Instruction, 20(4),

265-269. https://doi.org/10.1016/j.learninstruc.2009.08.002

Shih, R. C. (2010). Blended learning using video-based blogs: Public speaking for

English as second language students. Auwstralasian Journal of Edncational

Technology, 26(6), 883-897. http:/ /www.ascilite.org.au/ajet/ajet26/shih. html

Saygt, C. (2010). Attitude scale development study in relation to music teaching course. Procedia-Social and Behavioral Sciences,
2(2), 5451-5457.

Thomas, G., Martin, D., & Pleasants, K. (2011). Using self-and peer-assessment to enhance students future-learning in
higher education. Journal of University

Teaching and Learning Practice, 8(1), 5.

Thomas, G., Martin, D., & Pleasants, K. (2011). Using self-and peer-assessment to enhance students’ future-learning in
higher education. Journal of University

Teaching and 1earning Practice, 8(1), 5.

Van Gennip, N. A. E., Segers, M. S. & Tillema, H. H. (2010). Peer assessment as a collaborative learning activity: The role
of interpersonal variables and

conceptions. Learning and Instruction, 20(4), 280-290.

http://dx.doi.org/10.1016/j.]earninstruc.2009.08.010

Van Gennip, N. A. E., Segers, M. S. & Tillema, H. H. (2009). Peer assessment for learning from a social perspective: The
influence of interpersonal variables and structural features. Educational Research Review, 4(1), 41-54.
http://dx.doi.otg/10.1016/j.edurev.2008.11.002

Van Zundert, M., Sluijsmans, D. & Van Merrienboer, J. (2010). Effective peer assessment processes: Research findings
and future directions. Learning and Instruction, 20(4), 270-279.

http://dx.doi.org/10.1016/j.learninstruc.2009.08.004

Wapnick, J. (1976). A review of research on attitude and preference. Bulletin of the

Council for Research in Music Education, 1-20.

Xiao, Y. (1927). Tingguo Shanghai shizhengting dayue yinyuehui hou de ganxiang.

Feelings and Thoughts After Listening to the Shanghai Municipal Orchestra’s

Music Concert),” Yinyue zazhi (Music Magazine), 1

Xie, Y., Ke, F. & Sharma, P. (2008). The effect of peer feedback for blogging on college students’ reflective learning
process. The Internet and Higher Edncation, 11(1), 18-25. http://dx.doi.org/10.1016/j.iheduc.2007.11.001

Zhang, W., & Zhu, C. (2018). Comparing learning outcomes of blended learning and traditional face-to-face learning of
university students in ESL courses. International Jonrnal on E-Learning, 17(2), 251-273.

www.KurdishStudies.net


https://doi.org/10.1016/j.learninstruc.2009.08.002
https://doi.org/10.1016/j.learninstruc.2009.08.002

