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Enhancing Vocational Education Employment Opportunities:
Evaluating a Work-Integrated Learning (WIL) Management Model
for Hotel and Tourism Courses

Sasipha Kanta!’, Krissana Kiddee?, Thanin Ratanaolarn?
Abstract

This research developed an integrative evaluation model for work-integrated learning (WIL) management,
specifically tailored for hotel and tonrism vocational education conrses. The study was conducted in two
phases. The first phase involved the creation and validation of the evaluation model, with input from
education evaluation experts and WIL management specialists. In the second phase, the model's
effectiveness was tested and evaluated among stakeholders, including employers, instructors, and
undergradnate seniors (n=95). Statistical analyses revealed that the developed T.EL (Learners,
Employers, Lecturers) Model” exhibited high overall quality and suitability for assessment purposes. The
findings suggest significant improvement in students' development scores post-implementation, highlighting
the model's potential to enbance learning quality and meet industry demands.

Keywords: Evaluation Model, Hotel and Tourism Courses, Comprehensive Assessment, Work-Integrated
Learning, Thailand

Introduction

Since the onset of the COVID-19 pandemic in 2022, the hotel and tourism industry has faced
significant challenges, impacting both the economy and employment opportunities. Reports
indicate staggering economic losses, with the United Nations estimating damages exceeding
76.88 trillion Baht (BBC NEWS, 2021). Moreover, job losses have been disproportionately
high in this sector, affecting over 1.6 million individuals across various countries (International
Labour Otganization, 2021). Concurrently, technological advancements are reshaping
industries, with predictions suggesting that over 54% of businesses will be affected by these
changes (Frey & Osborn, 2015).

Amidst these challenges, vocational education in the hotel and tourism sector plays a crucial
role in preparing a skilled workforce resilient to evolving industry demands. Quality education
is essential to equip learners with the necessary knowledge and skills to navigate the
complexities of the modern workforce (United Nations, 2022). However, ensuring that

1 School of Industrial Education and Technology, King Mongkut's Institute of Technology Ladkrabang (KMITL), Bangkok, Thailand.
*Email: 63603010@kmitlac.th

2 School of Industrial Education and Technology, King Mongkut's Institute of Technology Ladkrabang (KMITL), Bangkok, Thailand.
Email: krissana ki@kmitl.ac.th

3 School of Industrial Education and Technology, King Mongkut's Institute of Technology Ladkrabang (KMITL), Bangkok, Thailand.
Email: thanin.ra@kmitlac.th


mailto:63603010@kmitl.ac.th

Kanta, Kiddee, Ratanaolarn 5539

educational programs effectively prepare students for employment requires a comprehensive
assessment process.

In Thailand, legislative amendments have been made to enhance the quality of higher education,
emphasizing learning outcomes in knowledge, skills, ethics, and personal characteristics (Ministry
of Education, 2022). Work-integrated learning (WIL) programs have emerged as a valuable
approach to bridging the gap between education and industry demands, particularly in hospitality
and tourism courses (Aprile & Knight, 2020; Leong & Kavanagh, 2013; Wang et al,, 2023).
Nevertheless, variations in learning environments, industry collaboration, and student support
can impact the effectiveness of these programs (Lloyd, et al., 2021).

Therefore, there is a pressing need to develop a robust evaluation model for WIL in hotel and
tourism courses. This model should encompass a comprehensive assessment process involving
stakeholders such as employers, educators, and students. By evaluating learning management
practices, institutions can ensure that graduates are adequately prepared to meet industry needs,
thereby enhancing employment opportunities. The application of established models like
ADDIE and Stake's responsive assessment approach can guide the development of this
evaluation framework (DeSimone et al., 2002; Stake, 2004).

In summary, this introduction sets the stage for the exploration of a critical issue: the
development of a learning management evaluation model for hotel and tourism vocational
education. By addressing this challenge, educational institutions can better support students in

securing meaningful employment opportunities in a rapidly evolving industry landscape.
Research Objectives

The objectives of this research are to develop and evaluate a comprehensive assessment model for work-

integrated learning (WIL)in hotel and tourism courses. The specific research objectives are as follows:

1. To create and validate an assessment model for WIL in hotel and tourism courses:

- This involves designing a structured framework for assessing the effectiveness of WIL
programs in bridging the gap between education and industry requirements in the hotel
and tourism sector.

- The assessment model will be developed based on a thorough analysis of existing practices,
industry standards, and educational goals, ensuring its relevance and applicability to the
specific context of hotel and tourism vocational education.

2. To pilot test and evaluate the effectiveness of the WIL assessment model in hotel and
tourism courses:

- This objective entails implementing the developed assessment model in selected educational
institutions offering hotel and tourism courses.

- Through the pilot test, the researchers aim to assess the practicality, feasibility, and impact of
the assessment model on enhancing students' readiness for employment in the hotel and
tourism industry.

- The evaluation will involve collecting and analyzing data on various aspects, such as student

performance, industry partnerships, and employer feedback, to gauge the effectiveness and
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efficiency of the assessment model.

By achieving these objectives, the research aims to contribute to the enhancement of
educational practices in hotel and tourism vocational education, ultimately leading to better
employment opportunities and outcomes for graduates in the industry.

Literature Review

Economic and Social Context

The evolving economic and social landscape has reshaped educational policies, patticularly
regarding the provision of vocational skills alighed with career pathways (Ministry of
Education, 2022). This shift has led to a transformation in learning methodologies, transitioning
from traditional teacher-centric approaches to facilitator-led learning, emphasizing self-directed
learning and skill development (Attard et al., 2010; Pimdee et al., 2023; Sukkamart et al., 2023).

Work-Integrated Learning (WIL)in Hospitality and Tourism

WIL is an educational approach that aligns with contemporary educational management
practices, fostering collaboration between employers and educational institutions to design
learning experiences that enable students to learn from their own experiences and engage in
real-world problem-solving (Konopka et al, 2015). Previous studies have highlighted the
prevalence of WIL in industries such as manufacturing and services, where prominent
hospitality and tourism businesses like Hilton and Marriott serve as training grounds (Baum,
2002). WIL not only enhances students' skills but also fosters continuous self-development and

improves employability prospects Boud & Falchikov, 2007).

Variability in WIL Implementation

While WIL demonstrates strengths in workforce development, variations exist in its implementation
across educational institutions offering hospitality and tourism courses. Factors such as learning
environments, learning management processes, industry collaboration, and student support
contribute to differences in the quality and outcomes of WIL programs (Lloyd et al, 2021). Addressing
these disparities through evaluation and improvement processes is crucial to ensuring that educational
practices align with employers' skill requirements (Okumus & Wong, 2004).

Evaluation of Learning Management Processes

Assessment of learning management processes aims to generate positive outcomes for all
stakeholders involved and address any identified gaps in learning management (Florez & P.
Sammons, 2013). Deale and Lee (2023) emphasized the importance of outcome-based
assessment in higher education, focusing more on skills acquired rather than traditional grading
systems. Non-grade assessments have been shown to enhance motivation for learning and
development (Lim, 2024), echoing findings by Bjorvatn (2022) who suggested that assessments
should reflect both knowledge and practical skills.

There are various assessment formats available, depending on the chosen evaluation approach.
Relevant theoretical studies suggest that Stake's (2004) responsive evaluation approach
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ptioritizes stakeholders' concerns and needs, setting evaluation objectives and designing
assessments based on stakeholders' requirements to identify issues, strengths, and weaknesses
directly. This approach involves 12 evaluation steps:

1. Engaging Stakeholders: Initiate discussions with stakeholders involved in WIL, including
employers, course instructors, and students, to understand their needs and challenges.

2. Defining Assessment scope: Based on stakeholder discussions, define the scope and
components of the evaluation.

3. Reviewing Assessment Overview: Present the evaluation format to stakeholders
(employers, instructors, and students) for comprehension and feedback.

4.Setting Assessment Objectives: Discuss with stakeholders to clarify evaluation objectives.

5.Framing assessment issues: Use input from stakeholder discussions to outline assessment
issues.

6. Determining Data Requirements and Sources: Identify data requirements and sources
from stakeholders (employers, instructors, and students) to design data collection methods.

7. Developing Data Collection Tools: Design appropriate data collection tools based on
identified requirements.

8. Collecting Data: Gather data using the designed tools.

9. Preparing Assessment Reports: Compile assessment results for each stakeholder group.

10. Reviewing Assessment Accuracy: Validate assessment accuracy and completeness.

11. Tailoring Reports to Stakeholder Interests: Present assessment reports tailored to each
stakeholder group for improvement and development purposes.

12. Formalizing Reports: Officially document assessment findings in a research format.

This evaluation approach aligns with multi-stakeholder WIL practices, involving employers,
training facilities, instructors, and students. Therefore, Stake's evaluation model was adapted to
create the ‘LEL Model’ for learning management assessment in this study.

Methodology

Development of the Evaluation Model

The ADDIE model is a systematic instructional design process used by instructional designers and
training developers to create effective educational materials. The model originated in the 1970s and
was developed by the Florida State University's Center for Educational Technology under contract
by the US Army (Kemouss et al., 2023). While it has undergone vatious modifications over the
years, the basic ADDIE framework remains widely used in instructional design and training
development processes (Susanto et al., 2022). The ‘ADDIE Model” comprises five steps for
designing learning processes (Figure 1) (Branch, 2009; DeSimone et al., (2002.

The first step involved analyzing the behavioral objectives and expectations of desired
outcomes for learners. This information serves as a guideline for designing assessments that
align with the stakeholders' needs.

Step two involved designing assessment frameworks based on objectives, and specifying
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components and indicators. Researchers synthesized documents, and research findings, and
engaged stakeholders in WIL learning management processes. They enlisted experts in hotel
and tourism management and WIL learning management with over five years of experience
(19 individuals) to evaluate the appropriateness of components and indicators.

Step three, the development stage, consisted of three sub-steps: preparing assessment issues,
creating assessment tools, and producing supporting documents. Researchers refined the
assessment model, which necessitated assessing its quality. Kanchanawasri (2013) suggests that
evaluating outcomes against objectives aids in determining effectiveness and providing insights
for improvements.

Instructional goals (1) respond to competency gaps Learning objectives define specific,
caused by lack of knowledge and skills, and (2) state —'—Q—@—Q measurable actions that will enable
desired outcomes of successful course completion. S ORT S learners to fulfill instructional goals.

Target audience characteristics (e.g., existing 1. “_Instructional strategies (1) establish clear links
knowledge and skills, experience level, languag between course content and learning objectives,
proficiency, motivation) inform decisions and (2) introduce content and learning activities
throughout the ADDIE process. in a logical sequence that supports the learners’
construction of knowledge and skills.

. Required resources (content,
technology, facilities, and
human) and potential

” delivery methods
are determined.

144
22

Formative evaluation

Testing strategies provide feedback
on the learners’ progress in meeting
the defined learning objectives.

the

Is conducted prior to
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Reference:
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Fig.1: The ADDIE Model.
Source: Branch (2009).

The ADOIE app New York: Springer.

Step four involved implementing the developed assessment model by stakeholders.
Researchers tested the assessment model with three stakeholder groups: employers, instructors,
and students, to identify strengths and weaknesses during formative assessment. Feedback
from the trial led to refinements.

Step five, the evaluation stage, involved assessing the model's effectiveness (summative).
Researchers compared pre- and post-implementation assessment results, aligning with
Martinez-Caro et al. (2015), who highlighted the importance of evaluating quality and
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effectiveness to enhance learning management processes. This approach fosters stakeholder
satisfaction by achieving desired quality standards.

Work-Integrated Learning (WIL) Assessment Format Development

Step 1: Generating and Validating the Learning Management Assessment Format

The researchers scrutinized documents and research relevant to creating a Work-Integrated
Learning (WIL) assessment format for hotel and tourism courses (Braak, 2022; Nguyen et
al., 2023; Nomnga, 2021). Subsequently, they applied the ADDIE principles (DeSimone
et.al.,, 2002) and Stake's (2004) responsive assessment model to synthesize and develop a
suitable assessment format. Following the development of the assessment format, the
researchers evaluated its quality through feedback from assessment measurement experts
and WIL learning management experts (hotel and tourism courses) with at least 5 years of
experience.

The research tools used in this step were the developed assessment manual and evaluation
forms for assessing the format, characterized by a 5-level ordinal scale. The evaluation criteria
included four key evaluation standards often used in education assessment studies. Meta-
evaluation, as defined by Stufflebeam (2015), involves obtaining and applying descriptive and
judgmental information regarding the utility, feasibility, propriety, accuracy, and accountability
of an evaluation. In this context, the evaluation adheres to the criteria outlined by the JCSEE
(Yarbrough et al., 2010). However, the authors chose only four evaluation criteria. These were
1) accuracy standards, 2) utility standards, 3) feasibility standards, and 4) propriety standards
(Stufflebeam, 2015; Wongrugsa et al., 2022; Yarbrough et al., 2010). The research tools were
also content-validated by five content experts using the indexes of item-objective congruence
(IOC) scoring method (Pimdee, 2020).

Step 2: Pilot Testing and Studying the Effectiveness of the Assessment Format

In this step, the researchers applied the assessed assessment format from Step 1 to a sample
group consisting of stakeholders from the hotel and tourism courses (employers, instructors,
and final-year undergraduate students) at Panyapiwat Institute of Management (PIM) in
Thailand’s Nonthaburi Province (Dominguez & Pholphirul, 2020). The sample group consisted
of 95 individuals, selected using cluster random sampling. The distribution of sample group

members is detailed in Table 1.

Table 1: Number of Sample Groups Classified by Stakeholder Group.

Stakeholder groups Respondents
Employer 28
Instructor/lecturer 8
Seniors Bachelot's degree students in the final year of the 5
program)
Total 95

The researcher designed the research to be a single group with measurements before and after
giving the experimental items (One Group Pretest-Posttest Design) to study the effectiveness

of the following research design (Knapp, 20106), as can be seen in Table 2.

Kurdish Studies



5544 Enbancing V'ocational Education Employment Opportunities! Evaluating a Work-Integrated 1.earning
(WIL) ...

The tool used in this research step was a practice evaluation form in which five experts used a
5-level estimation scale to check for accuracy (Validity) and reliability.

Table 2: Model Effectiveness Assessment Characteristics.

Item  Application Description
E means the experimental group using the WIL learning management evaluation

E group

model.
T1 means the evaluation score before using the WIL learning management evaluation

T1 Pre-test
model.

X Experiment X means the WIL learning management assessment model.

T2 means the evaluation score after using the WIL learning management evaluation
T2 Post-test

model.

Data Collection

The researchers collected data following the steps of each research phase as follows:

Data Collection for Step 1: Generating and Validating the Learning Management
Assessment Format

The researchers collected data using evaluation forms to assess the quality of the assessment
format. They sent the assessment format developed by the researchers to assessment
measurement experts and WIL learning management experts (hotel and tourism courses) with
at least 5 years of relevant experience. The researchers coordinated this process themselves.

Data Collection for Step 2: Pilot Testing and Studying the Effectiveness of the
Assessment Format

The researchers conducted two rounds of data collection using the developed assessment
format with the sample group. The data collection occurred during two periods: mid-semester
and end of semester. They used performance assessment forms to compare the effectiveness
before and after implementing the assessment format.

Data Analysis

The researchers analyzed the data collected from each research phase as follows:

Analysis of Data from Validating the Learning Management Assessment Format

The data were analyzed by calculating the mean and SD and comparing them with the critetia.
Analysis of Data from Pilot Testing and Studying the Effectiveness of the Assessment Format

The data were analyzed by calculating the mean and SD and then calculating the development
scote ot growth score using Kanchanawasti's (2013) formula as follows:

GS @ (r-x)100

-0 €8}

Where:
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-GS (%) represents the development score or growth score.
- X represents the initial measurement score.
-Y represents the measurement score after implementation.

- represents the maximum score.

Then, the mean scores before and after implementing the assessment format were compared using
the dependent t-test, and the mean scores for each component of the assessment were compared with

the absolute criteria obtained from the expert recommendations using the One Sample t-test.
Results

Results of Developing and Validating the Work-Integrated Learning Assessment
Format for Hotel and Tourism Management Programs

Based on the study of principles and theories related to the assessment of Work-Integrated Learning
(WIL) for hotel and tourism management programs, it was found that in WIL, there are significant
stakeholders, including employers, instructors, and students. This aligns with Stake's (2004

assessment theory, which emphasizes the importance of addressing the diverse needs and problems
of stakeholders. Similarly, the L.LEI. Mode/ assessment format synthesized and developed by the

researchers, as shown in Figure 2, demonstrates evaluation by each group as follows:

e Students are responsible for assessing the learning environment and learning management
processes (Rafique et al.,, 2021). The assessment results are then reflected to the instructors
for improvement or development (Songkram et al., 2021).

e Employers assess the learning outcomes experienced by students, enabling students to use
the assessment results for improvement or development (Sokhanvar et al., 2021). This is a
one-way assessment process.

e The assessment between employers and instructors is a two-way process. Instructors assess
employers' participation in learning management activities, while employers assess
instructors regarding the learning management processes to drive expected learning
outcomes for students.

Feedback for improvement

Learners Employers Lecturers

I desaming outcome E Learning management process I

* Encouraging Learning Environments - Expected Learning Outcomes - S ul Impl i of WIL
Learning Environments Knowledge about Hospitality and Tourism Chsheilien Revision
- Learning Approaches - Customer Service Communication with Stakcholders
- Hygiene and Safety

S S S Network Establishment
* Procedure of Learning Management - Communicative and Technological Skills

Pre-assessment

* Procedure of Learning Management
-assessment Pre-assessment
- Post-assessment Formative-assessment

Post-assessment

Fig.2: The Learners, Employers and Lecturers (LEL) Model.
Source: The Authors.

The evaluation of the assessment format by experts in educational evaluation measures, along
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with feedback from 9 WIL learning management experts specializing in hotel and tourism
courses, revealed that the assessment format consistently met overall assessment standards at
a high level (X = 441, SD = 032). Upon closer examination, it was evident that the
appropriateness aspect scored the highest mean rating (X =4.53, SD = 0.40), closely followed by
the comprehensive accuracy aspect, which also received evaluation results at the highest level
(X =449, SD =0.30). Experts expressed a favorable opinion regarding the usefulness of the

assessment model, indicating a high likelihood of its application in evaluating learning
management (X =4.39, SD =0.49 and mean =4.22, SD =0.57) as depicted in Table 2.

Table 3: Mean (X) and Standard Deviation (SD) of Experts on the Standards of the WIL
Learning Management Assessment Model (N=9).

Aspects evaluated X SD Results Interpretation
1)  Accuracy Standard 494 30.0 the most
2)  Utility Standard 394 490 alot
3)  Feasibility Standard 224 57.0 alot
4)  Proptiety Standard 534 40.0 the most
Averages 414 320 alot

Results of the Experimentation and Effectiveness of the Work-Integrated Learning

(WIL) Assessment Model for the Hotel and Tourism Management Program

Table 3 presents the findings of the assessment model used in the Hotel and Tourism Management
program, particularly focusing on Work-Integrated Learning (WIL). The analysis includes the relational
development scores of 59 students who participated in the trial of the assessment model.

Among the participants, the majority, 37 students (62.71%), demonstrated highly developed
learning outcomes, specifically practical skills, at a high level (GS%=76-100). Only a small
proportion of students, four students (6.78%), scored at the elementary level (GS%=0-25) in
relational development. The provided table further breaks down the number and percentage
of students assessed according to their development level, categorizing them into beginner,
intermediate, high, and very high levels based on their scores.

In essence, the analysis indicates that the majority of students exhibited significant
development in practical skills as assessed by the WIL assessment model, while only a small
fraction demonstrated lower levels of development.

Table 4: Number and % of Students Assessed according to Development Level.

Developmental results level

Beginner level Very high level (76

Students CEINNCE IEVEL 4 termediate level (50-26  High level (7551 <~ 8 €V Total
(250 100

Students 4 9 9 37 59

% 786 1525 1525 6271 100.00

Table 4 presents a comparison of the average scores in practical skills of students who
participated in the trial use of the WIL Learning Management Assessment Model for Hotel
and Tourism Courses between Round 1 and Round 2. The independent variable is the
evaluation score, with ‘X’ representing the mean, ‘SD’ representing the standard deviation, ‘d’
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representing the difference in means, ‘SD’ representing the standard deviation of the
differences, ‘t’ representing the t-value, and ‘Sig’ representing the significance level. The table
provides a concise overview of the assessment, focusing on the comparison of average scores
in practical skills before and after the implementation of the assessment model.

Table 5: Comparison of Average Student Scores in Practical Skills Before and after
Implementing the WIL Learning Management Assessment Model for Hotel and Tourism
Courses (IN=(28.

Independent variable x SD d Sq t Sig
1st evaluation score (before using the assessment
418 0.33
model) 0.58 0.34 13.22 .00
2nd evaluation score (after using the evaluation model)  4.76 0.25

*p<.05.

The comparison of average scores of employers participating in the trial use of the Work-
Integrated Learning (WIL) learning management assessment model for hotel and tourism
courses reveals that the average assessment score in the second round is significantly higher
than that of the first round at a statistical significance level of .05, as shown in Table 5.

Table 6: Comparison of Average Employer Scores Participating in the Trial Use of the WIL
Learning Management Assessment Model for Hotel and Tourism Courses between Round 1
and Round ) 2N=28.

Independent variable x S d Sa t Sig
1st evaluation score (before using the assessment
8 144 190
model)
- - - 64.0 18.0 91.18 .00
2nd evaluation score (after using the evaluation
794 14.0

model)

*p<.05.

The comparison of average scores of instructors patticipating in the trial use of the Work-
Integrated Learning (WIL) learning management assessment model for hotel and tourism
courses reveals that the average assessment score in the second round is significantly higher
than that of the first round at a statistical significance level of .05, as shown in Table 6.

Table 7: Comparison of Average Instructor Scores Participating in the Trial Use of the WIL
Learning Management Assessment Model for Hotel and Tourism Courses between Round 1
and Round ) 2N=8.

Independent variable X S d Sq t Sig
1st evaluation score (before using the
442 037
assessment model)
, . 023 016 406  0.00
2nd evaluation score (after using the
465 024

evaluation model)

*p<.05.

Table 7’s evaluation results of the Work-Integrated Learning (WIL) learning management
assessment model for hotel and tourism courses, comparing average scores with set criteria for
each component, show that the average scores for all four components: Learning Environment
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(x=4.71, $=0.32), WIL Success Factors (x=4.86, SD=0.14), Learning Process (x=4.77,
SD=0.16), and Learning Outcome Expectations (x=4.76, SD=0.25). The data indicates that
the average scores for all four components—ILearning Environment, WIL Success Factors,
Learning Process, and Learning Outcome Expectations—were higher than the established

criteria. Additionally, the statistical analysis reveals that these differences are significant at the
.05 level.

Additionally, the data shows consistency in performance across all components, with each
average score exceeding the established criteria. This consistency suggests that the WIL learning
management assessment model effectively meets the predetermined standards across various
aspects of the learning process.

Table 8: Comparison of Average Scores with Set Criteria for Each Component (IN=(95.
Full

Independent variable (component) score Criteria X SD t Sig
Learning Environment 5 004 714 320 6811 0.00
WIL Success Factors 5 50.4 864 140 2136 0.00
Learning Process 5 704 774 160 1.27 0.02
Learning Outcome Expectations 5 4.60 476 025 500 0.00
*p<.05.
Discussion

The development of the Work-Integrated Learning (WIL) learning management assessment
model, termed the ‘LEL. Model’ for hotel and tourism courses, teveals that stakeholders
involved in WIL assessment extend beyond educators. The evaluation encompasses all
participants contributing to learning management: employers, instructors, and students.

This aligns with Stake's (2004) responsive evaluation concept and Bjorvatn's (2022) suggestion
to involve stakeholders in assessment, reflecting Hansen and Patton's (1994) idea that
evaluations should be suitable, useful, and feasible for application.

The assessment model's comprehensive nature was confirmed by expert evaluation (Bagstad et
al, 2013; Prommun et al., 2022; Ruenphongphun et al., 2022; Wongrugsa et al., 2022), with an
overall high standard x=4.41, SD=0.32). Notably, propriety and accuracy were rated highest (x=4.53,
SD-0.40 and x=4.49, SD-=0.30), with high w#ility and feasibility for learning management
assessment (x=4.39, SD=0.49 and x=4.22, SD-0.57).

These findings support Okumus and Wong's (2004) assertion that assessments should reflect
learners' practical skills and knowledge for improvement, echoing Calamia et al's (2012)
recommendation for repeated assessments to enhance development. Moreover, statistical
analysis indicated significant improvement in assessment scores post-implementation,

supporting Flérez and Sammons' (2013) findings on the benefits of recurrent evaluations.

Comparing mean scores to set criteria, each aspect of the WIL learning management
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assessment model surpassed expectations (x=4.71, SD=0.32; x=4.86, SD=0.14; x=4.77, SD=0.16;
x=4.76, SD=0.25), reflecting Wiliam's (2003) correlation between assessed and standard scores.
Chuenchaikit et al. (2023) also stress the importance of evaluating various course components
to meet assessment objectives, affirming the model's inclusivity in assessing stakeholders and
potential for self-improvement. Thus, the implemented assessment model facilitates effective

learning management and fosters continual improvement in alignment with educational goals.
Conclusion

The research findings conclude that the Work-Integrated Learning (WIL)learning management
assessment model for hotel and tourism courses is accurate, beneficial, feasible, and
appropriate, with an overall high standard. The implementation of the ‘LLEL Mode/" for WIL
learning management assessment, involving lecturers, employers, and students (earners) as
stakeholders, led to significant development in students' practical learning outcomes, with the
majority (62.71%) achieving a high level of proficiency (GS%=76-100). Comparing pre-and post-
assessment scores revealed improvements, highlighting areas for learning management
refinement to ensure students meet course learning outcomes and address various challenges,
thereby enhancing workforce skills and elevating education quality, which contributes to
economic stability and sustainable tourism development in Thailand.

Similarly, WIL learning management is not universally compatible with conventional
assessment contexts reliant on unilateral evaluation. The research suggests that governmental
or relevant agencies should adopt the developed assessment model as a guideline for evaluating
learning management quality and producing graduates who meet workforce demands.

Limitations and Further Studies

While this research addresses gaps in WIL learning management, there are limitations to
consider for future research. The data obtained from this study serve as a framework for
evaluating learning management in Thai hotel and tourism courses, yet it does not fully cover
WIL management in other courses or countries. Hence, future research should encompass WIL
programs to produce skilled graduates in alignment with evolving learning management
principles.
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