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Abstract

It 35 common cause that students should strive to work hard and subsequently progress to different levels of their
learning. However, most students get consumed by various social activities that affect their learning hence a need
Jor intervention by institutions to assist them in completing their studies on time. Thus, this study sought to
investigate intervention strategies that conld improve performance of National Certificate 1 ocational programimes
NC (V) at TVET colleges. Structured interviews were conducted with 15 NC (17) lecturers and 5 campus
management team of five TVET college campuses in Gauteng province, South Africa. The researchers also
conducted observation study to collect qualitative data. Convenient sampling method was used to select
participants. This study employed Weiner's theory to understand internal and external intervention strategies
that conld improve performance at TV ET colleges. Based on high failure rate at the colleges, it is recommended
that TVET colleges should institute student mentorship programmes, skills competitions and merits systems
amongst other to assist in improving performance of NC (1) programmes at TV ET colleges.
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1. Introduction

Technical and Vocational Education and Training (TVET) is gradually becoming a first choice
of education for most young people because of its aim into equipping students with industrial
skills. According to Chong, Ding and Ho (2015) students are now embracing higher education
more especially due to the widespread need to upgrade their education in the recent years as
well as increased demand of vocational skills in their countries. Williams (2016) acknowledges
that while this is good for TVET education, colleges have been overwhelmed with challenges
that comes with increased popularity and skills demand. Most importantly, it has been
challenging to deal with psychological warfare of students in their transition from a highly
dependent to less a teacher dependant learning experience. This alone presents a huge learning
challenge for students leading them to poor performance, hence a need for intervention.

The historical legacy of TVET colleges in South Africa is that it has been inhabited largely by
personnel who are a work-in-progress when it comes to policy implementation, running
programs and having clear articulation structure for it. This means that the lecturers present at
TVET colleges are still finding their identity as TVET pedagogues, some are not even qualified
teaching personnel (Mtshali & Ramaligela, 2021; Ngoveni, 2018). Also, with students, they
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come with huge expectations about their lecturers pedagogical and socio-economic capital
(Mtshali & Singh-Pillay, 2023). Simply put means that they presume that lecturers are well
equipped with knowledge of teaching and that they can transform them from unskilled to
skilled. However, Terblanche and Bitzer (2018) posit that TVET college lecturers have been
working in silos when planning and implementing curriculum, yet they have little conception
of it. This leads to a more exacerbated industry misaligned curriculum — further contributing
to poor performance in producing quality education in the TVET space. There is a need to
consolidate a progressive view on how best can lecturers perform in teaching NC(V) students
which may ultimately improve students’ performance (Nkwanyane, 2023). This study is
interested in this under researched discourse where lecturers and students suggest ways to
improve their performance in their colleges.

This study takes note of assertions by Terblanche and Bitzer (2018) who suggest that ongoing
professional development to college staff is essential with focus to knowledge and skills
required to plan and deliver a responsive vocational and occupational curriculum. Also,
Ngoveni (2018) adds that TVET colleges should organise workshops that will help to
capacitate lecturers with content knowledge and ensure that attendance policy is available and
adhered to. Of course, Garcia and Al-Safadi (2014) support these scholars in that professional
development will help lecturers to improve their capacity to train for academic performance
that is specific and measurable. Nevertheless, this study is on premise that any suggestion that
comes without a solicited contribution from lecturers and students is likely to gain fallacy,
hence this current study sought to investigate intervention strategies from both lecturers and
students to improve performance.

2. Intervention Strategies to Improve Performance

According to Nevo, Lok and Spiegelman (2018) the principal aim of intervention strategies is
to address the needs and issues that cannot be addressed more effectively in another way.
Intervention strategies at TVET colleges are vital, and yet remains a dilemma for most students.
For an intervention to be effective, the programmes designed should be based on clearly
defined objectives, and the programme should be monitored and evaluated (Katamei &
Omwono 2015). A study conducted by Buthelezi (2018) revealed that compatibility between
curricular reforms, student type enrolled and lecturers’ adaptability to the reform could
improve performance at TVET colleges. Furthermore, Zides (2015) described intervention
strategies as any type of technique, used by the lecturers, to help struggling students catch up
and not fall further behind in class. Intervention is good in the sense that students receive, at
a minimum, the best average improvement of their results. Even if a new intervention has
benefits, it may not work for every student. Outcomes measured may not address issues most
important to students’ performance. With the intention of identifying the gap in existing
intervention programmes, this study discussed students, peers, family, and college intervention
programmes that could improve performance of NC (V) programmes at TVET colleges. It is
to this end that TVET colleges do not provide students with intervention strategies, and yet it
remains a challenge to the majority of TVET students. Concentrating on the intervention
programmes at TVET colleges, this study aims to answer merely the following research
question:

RQ1: Which intervention strategies could be used to improve performance of NC (V)
programmes at TVET Colleges?
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3. Theoretical Framework

In order to understand intervention strategies to improve performance of Technical Vocational
Education and Training college students, this study used Weiner’s (1972) Attribution theory.
According to Weiner (1972) attribution theory is about how people try to determine why
people do what they do, that is, they interpret causes to an event or behaviour. The reason for
the researcher to choose Weiner’s (1972) theory as a theoretical framework for this study is
that the theory explores internal (students related) and external (peers, family, and college
related) factors that could improve performance of NC (V) programmes at TVET colleges.
The theory is relevant because it helped the researcher to formulate the research question,
research sub questions, methodologies, interpret and discuss data and draw up conclusions. In
addition, the theory assisted the researcher in determining student related, peer related, family
related and college related factors that could help to improve students’ performance at TVET
colleges as discussed below.

Student Intervention Programmes

Vaughn, Denton, and Fletcher (2010) described student intervention as an on-going progress
monitoring for students to ensure that they are making adequate progress and that instructional
practices can be adapted to meet their special needs. It is in this regard that State, Harrison, Kern
and Lewis (2017) recommended the use of four possible individual student interventions such as
accommodations, de-escalation, organizational skills, and study skills to improve performance in
institutions of higher learning. On the other hand, Katamei and Omwono (2015) suggested the use
of behaviour modification strategy as an intervention strategy that could help to reduce high failure
rate at colleges. According to the scholars, students were sensitized on the importance of having
good role models and how to monitor and evaluate their behaviour and set goals. In contrast, a
substantial body of researchers recommended the use of self- determination theory (SDT) as an
intervention strategy for improving students’ performance at TVET colleges (Stewart 2009; Chen
& Jang 2010; Barr 2016; Riley 2016; Legault 2017; Hang, Kaur & Nur 2017, Wisniewski, White,
Green, Elder, Sohel, Perry, & Shapka 2018).). Furthermore, Machera (2017) mentioned that self-
assessment enhances learning in higher education hence the need to implement this teaching
intervention strategies to improve performance of NC (V) programmes at TVET colleges.

In addition, a sizeable body of researchers recommended self—directed learning for reducing
high failure rate in institutions of higher learning (Francis & Flanigan 2012; Cazan & Schiopca
2014; Mentz & Van Zyl 2016; Stywayi, Chinyamurindi & Shava 2021). As said by the scholars,
the theory assists in motivating students to be autonomous, competent and to be kind to other
students and their lecturers. On the other hand, De Lange, Van Yperen, Van Der Heijden and
Bal (2010); Yoo, Han and Huang (2012); Bodkyn and Stevens (2015); Yong, Jin-Han and Shiau,
Wen-Lung (2016) recommended intrinsic and extrinsic learning motivations for the promotion
of self-directedness in learning. Furthermore, findings revealed that learning motivation was
the driving force behind self-directed learning and therefore enabled students to learn in a self-
directed manner (Becirovic 2010; Benvenuti 2013; Premkumar, Pahwa & Banerjee 2013).
Moreover, Guglielmino (2013) suggested self-directed learning as it promote individual
awareness of self as a self-directed student. Du Toit (2017) too recommended that learning
motivation should be present at commencement and during implementation of self-directed
learning activities to improve performance at TVET colleges.

The scholars, Ghasemi, Moonaghi and Heydari (2018) mentioned student-related factors such
as individual motivation and interest, mental concentration, patticipation in extracurricular
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activities, and self-directedness in learning, as well as students’ sense of satisfaction with
learning as contributing to improved performance at higher institutions.

Peer Intervention Programmes

As described by Frantz (2015), peer intervention is a way to empower young people; offer them
the opportunity to participate in activities that affect them and to access the information and
services that they need to protect their health. Nguyen (2013); Ansell and Insley (2013);
Coleman, Sykes, and Groom (2017); Machera (2017); Sukrajh (2018); Govender and Govender
(2016) recommended the creation of the environment of peer tutoring as one way of improving
performance at TVET colleges. The scholars further said that peer tutoring assist students to
enhance communication, participation and collaborate learning. This statement was supported
by Tan and Gevera (2020) who believed that peer tutorial programmes bring positive results,
joy, hope, and inspiration to students by learning with and through their peers. In addition,
Korir and Kipkemboi (2014) suggested that students should be encouraged to choose friends
wisely as some have negative influence on their academic performance especially those who do
not attend college regularly.

Family Intervention Programmes

As explained by Nilsen, Frich, Norheim and Rossberg (2014), one of the benefits of family
intervention strategy is to solve problems and become more independent, develop insight and
acceptance, recognize warning signs, improve communication skills, and learn to plan. In
support of the above statement, the scholars Rafiq, Fatima, Sohail, Saleem and Khan (2013);
Katamei et al. (2015); Martinez (2015); Naite (2021); Ghazali, Mustafa, Rashid and Amzah
(2021); Ehrlin and Gustavsson (2018) suggested parental involvement strategy as the best
intervention programme that could improve performance at TVET colleges. In addition,
Ntekane (2018) mentioned that parental involvement in learning acts as a gel that helps to make
learning for students pleasant and encourages them to work even more as they seek to make
those closest to them proud. Sefotho, Ferreira and Lushozi (2021) as well emphasized the need
for ongoing support in many aspects throughout the various developmental stages of the
child’s life.

College Intervention Programmes

A substantial body of researchers endorsed the use of social media platforms to improve
performance at TVET sectors (Kaplan & Haenlein, 2010; Miller, Costa, Haynes, McDonald,
Nicolescu, Sinanan, Spyer, Venkatraman & Wang, 2016; Dzvapatsva, Mitrovic & Dietrich
2014). As mentioned by the researchers, those social media platforms include social networking
sites such as Facebook, twitter, my space and Linkedth; media sharing sites such as you tube,
Flickr, and tumbler as well as Wikis, blog, syndication of content through Rick Site Summary.
On the other hand, Mason, and Tisane (2017) suggested the use of study skills intervention
programmes as an intervention strategy that could improve performance at TVET colleges.
Echoing similar sentiments, Motevalli, Roslan, Sulaiman, Hamzah, Hassan and Garmjani
(2013) presented new study skill training (STT) intervention for students who suffer from test
anxiety. The scholars mentioned that this study skills training could be a reliable intervention
to assist anxious students to fight test anxiety well.

The scholars, Garcia, and Al-Safadi (2014) led a study on intervention strategies for the
improvement of students’ academic performance at TVET colleges. The study revealed that
there is a need for intervention strategies which requires planning and implementation to
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strengthen the motivation of students to study, boost their academic performance and uplift
the quality of education at TVET colleges. In addition, study conducted by Caesar, Jawawi,
Matzin, Shahrill, Jaidin and Mundia (2016) showed that through careful planning and
preparation, problem- based learning (PBL) activities can effectively enhance students’
engagements and improve their grasp of geographical content knowledge. Also, Wang, Lee and
Hoque (2020) suggested the creation of positive and healthy classroom climate for better
learning. Furthermore, Mupa and Chinooneka (2015) recommended the need for TVET
colleges to employ qualified lecturers who have knowledge of effective teaching. The scholars
further said that college heads should supervise lecturers so that proper teaching, scheming,
and planning is done. On the other hand, study conducted by Omboi (2011) recommended
that tertiary institutions should create a higher level of involvement of faculty members in any
further strategy development and review to avoid hands off approach and lack of ownership
on their part to promote pass rate. Furthermore, Kithn and Slabbert (2017) recommended
utilising different role players such as social workers and health care workers as the best
intervention strategy that could improve performance. The study conducted by Cheng (2012)
suggested healthy students’ lecturer relationship for improvement of results.

Furthermore, Gumal (2016); Sa'ad, Adamu, and Sadiq (2014) recommended that additional
qualified lecturers be provided and be encouraged to undergo professional teaching courses,
workshops, and seminars to update themselves. Professional development of lecturers was
further emphasised by Park, Kim, Moore and Wyberg (2018) as an intervention strategy that
could improve performance at TVET colleges. The study conducted by Fosu and Poku (2014)
as well recommended that TVET colleges should recruit high calibre lecturers and improve
library facilities for improvement of performance. In addition, Mosebekoa (2018) mentioned
that governments should finance TVET colleges for improvement of infrastructure
developments and equipment for instructional and learning purposes. Infrastructure planning
and lecturer-training capabilities was also stressed by Alda, Boholano and Dayagbil (2020) as
intervention strategies that could improve performance at TVET colleges. In addition,
Mandillah (2019) added availability of teaching and learning materials as an intervention
strategy that could improve performance. Furthermore, Owen (2009) suggested several
intervention strategies that department could do to improve on performance at colleges. Those
interventions include providing flexible and extended professional development programmes
for all staff; providing higher quality online programmes linked to opportunities for face-to-
face contact and ensuring longer-term contact through interactive processes in all higher
institutions. In contrast, Moodley and Singh (2015) recommended that colleges must align their
support programmes with modules that have a high failure rate to help students cope. In
addition, O’shea, McMahon, Priestly, Bodkin-Andrews, and Harwood (2016) recommended
mentoring programmes as a way of improving performance.

In his study on collaboration between TVET institutions and industries to enhance
employability skills, Raihan (2014) recommended that industries should provide contemporary
skills by training and establishing networks with TVET institutions for minimizing the gaps.
Thomas, Torr, and Walsh (2017) also highlighted the benefit of experiential learning as a way
of improving performance at TVET colleges. The study conducted by Ngwato (2020) revealed
that poor funding or late payment of NSFAS constitutes the demotivation of students, which
results to poor performance. Suhaili and Mohama (2021) addressed the issue of TVET
graduates especially in the mastery of the English language. In addition, Mooketsi (2015)
conducted a study on factors affecting internet and broadband penetration in higher
institutions. The scholar discovered that broadband connectivity should be made a right for
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every student and every lecturer to use to access and to create online educational resources. On
the other hand, Whittle (2016); Botha (2020); Nyamayedenga and de Jager (2021)
recommended professional learning opportunities for pre and in- service teachers to allow
collaborative learning to occur as a way of improving performance.

4. Research Methodology

The study employed qualitative research method to collect data from five college campuses in
Gauteng province. According to De Franzo (2011) qualitative research approach is an
exploratory research method that is used to gain an understanding of the underlying reasons,
opinions, and motivations of the problem under observation. This research method seeks to
explore a group and does not generalise findings over the whole population (Cohen, Manion
& Morrison 2011). One of the disadvantages of qualitative research method as highlighted by
Silverman (2013) is that it sometimes leaves out the contextual sensitivities and focuses more
on the meanings and the experiences. Data was collected through structured interviews and
observation study. As described by Fox (2009) structured interviews are an important data
gathering technique involving verbal communication between the researcher and the
participant to gain in-depth information about intervention strategies that could improve
performance at the college. Also, the researcher conducted observation to discover
intervention strategies that could improve performance at the college. As described by Jamshed
(2014) observation is a type of qualitative research method which not only include participants’
observation, but also covered ethnography and research work in the field. The good part with
observations is that it might enable the researcher to access those aspects of a social setting
that may not be noticeable to the public. The data that was collected from interviewing the NC
(V) lecturers and the campus management was analysed using thematic analysis method. The
goal of thematic analysis is to identify the important or interesting themes, or the patterns in
the data, and use them to address the research (Maguire & Delahunt, 2017). Data collected
from observation study was analysed using a qualitative analysis software tool called ATLAS.ti.
As defined by Petrova (2014), ATLAS.t is a Qualitative Data software package (QDA) that
can code several different media types including text, images, videos, and audios. This
software is good in the sense that it offers support to the researcher during the data analysis
process, whereby texts are analysed and interpreted using coding and annotating activities.

A sample of five-campus management team members and fifteen NC (V) lecturers were
selected using convenient sampling method. As defined by (Heinman 2013) a sample refers to
a small subset of a population that is intended to represent or stand in for the population. In
this study, the population consisted of 20 campus management team members and 145 NC
(V) lecturers from five college campuses. The fifteen (10%) of 145 NC (V) lecturers and five
out of 20 campus management team from five college campuses participated in the study.
Participants were interviewed at their convenient time. As defined by Etikan, Musa and
Alkassim (2016) convenient sampling or haphazard sampling or accidental sampling is a type
of non-probability sampling where members of the target population meet certain practical
criteria such as easy accessibility, geographical proximity or available at a given time or are
willing to participate are included for the purpose of the study. Convenient sampling is
affordable, easy and the subjects are readily available. Fifteen NC (V) lecturers and 5 campus
management who were available at the convenient time were approached and interviewed. The
campus management and NC (V) lecturers were included in the study since they were well
acquainted with campuses challenges and dynamics.
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For ethical reasons, participants were informed that their participation in the study is entirely
voluntary and anonymous. Participants were also informed about their rights to withdraw from
the study at any stage without any penalty or future disadvantage. In addition, NC (V) lecturers
and campus management were advised to read the questions carefully before the interview can
start. The interview instrument consisted of nine structured questions and each participant was
interviewed for approximately 30 minutes. Observation instrument used by the researcher
consisted of ten structured questions. Analysis of data relied on the result acquired from NC
(V) lecturers and campus management answers from every single item of the interview. In
addition, analysis of data also relied on the result acquired from observation study conducted
by the researcher. Feedback from NC (V) lecturers, campus management and observation
study done by the researcher was fully summarised to find out more about intervention
strategies that could assist to improve performance of NC (V) at TVET colleges.

5. Results and Discussion

The results of this chapter are presented according to Weiner (1972) theoretical framework.
The part responded to one research question relating to intervention strategies that could assist
in reducing the high failure rate at the college. A total of 15 NC (V) lecturers and 5 campus
management responded to the interview and different suggestions were given regarding the
topic. To respond to the questions stated in Table 1 below, information was presented for
intervention strategies that could assist in reducing high failure rate at the college.

Table 1: Research Questions for Structured Interviews.

1. Which intervention strategies could be used to reduce high failure rate at the
college?
1.1. Student related interventions
1.2 Peer related interventions
1.3. Family related interventions
1.4. College related interventions

Lecturers’ Response.
The NC (V) lecturers responded to RQ as follows:

Which intervention strategies could be utilised to improve the teaching and learning of NC (V)
programmes at the college? The application of Weiner's theory (1972) helped NC (V) lecturers
to suggest intervention strategies that could assist in reducing the high failure rate at the college.
Most of them mentioned the same thing related to intervention strategies that could improve
performance at TVET college. They include:

Student intervention programmes:

“The college should stick to the college attendance policy. Some staff members come very late, and they miss their
first periods. Students who arrive on time also end up coming late because others come late. The 80% class
attendance should be adbered to because it will help management in monitoring attendance of staff members and
students”.

“Intake of students to be taken into cognisance, the college should have rigid and strong orientation plan for new
students. In some instances, management enrol students just to fill in the numbers. Some students are meant for
skills programmes, they cannot cope in ministerial programmes”.
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“The type of students that we enrol at the college are not serious about their work. They dodge classes, come late,
and do not do their work. College should invite motivational speakers to motivate students who are not committed
to their work’.

“Majority of staff members communicate with students using different langunages. Just a handful of staff members
communicate in English. Those who use English as a means of communication are not liked by most students
and their colleagues. They say they think they are smart compared to others. English as a medinm of instruction
to be emphasised”.

Peer intervention strategies:

“The college should pay completed or intelligent students to assist those who are performing bad with their
Studies”.

Family intervention strategies:

“The college shonld invite family members to attend extra mural activities on a weekend. Family members shonld
be called if the student is not performing well or if the student is not coming to class every day. Family members
should also be involved in all college activities as they form part of college stakeholders. ... They should be invited
to attend meetings”.

College intervention strategies:

“The college should have improved workshops, machineries, resources, and library and photocopy machines for
Sstudents”,

“College to have extra classes, afternoon studies for students, Saturday classes and programme to assist students
with communication skills”.

“Majority of students struggle to buy data to complete their college work. — College shonld have internet and
extra study materials for students”.

“Intake of students to be taken into cognisance, the college admit for the sake of filling up the numbers. The
college should have rigid and strong orientation of new students”.

“Most of the time students are on strike due to unpaid allowances and we are unable to complete the syllabi.
NSEAS allowances to be paid on time to avoid strikes”.

“English as a medinm of instruction to be used by all in the college. Practicing improves on their communication
skills”.

“College management to develop lecturers who are under qualified, do not have artisanship, assessors, and
moderator”.

With reference to the above findings, the college should consider implementing intervention
strategies to improve performance of NC (V) programmes. Lecturers suggested student
intervention strategies such as adherence to college attendance policy, rigid and firm intake,
and orientation of new students. This statement concurs with Ngoveni (2018) who said that
TVET colleges should ensure that attendance policy is available and adhered to. The TVET
lecturers also suggested that the college should take into cognisance the type of students they
enrol. invite motivational speakers to encourage students who are not committed to their work.
A study conducted by Buthelezi (2018) also revealed that the type of student enrolled play a
vital role in improving academic performance at TVET colleges.

In addition, lecturers suggested that college should consider appointing peer tutors to assist
students who are struggling with their work. The creation of the environment of peer tutoring
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as one way of improving performance at TVET colleges was too highlighted by (Govender &
Govender 2016). It was also suggested that family members be involved in all college activities
to motivate students. This statement was supported by Ntekane (2018) who said that parental
involvement in learning acts as a gel that helps to make learning for students pleasant and
encourages them to work even more as they seek to make those closest to them proud.

Furthermore, it was highlighted that college should have improved workshops, machineries,
resources, library, and photocopy machines for both students and lecturers. Mosebekoa (2018)
too mentioned that governments should finance TVET colleges for improvement of
infrastructure developments and equipment for instructional and learning purposes. In
addition, lecturers proposed that college should consider offering extra classes, afternoon
studies and Saturday classes. This statement was supported by Moodley and Singh (2015) along
with Mtshal (2023) who recommended that colleges must align their support programmes with
modules that have a high failure rate to help students cope. Lecturers also suggested that college
should have internet and extra study materials for all students. In addition, they said intake of
new students should be taken into cognisance by having rigid and strong orientation
programmes. Lecturers also mentioned that NSFAS allowances should be paid on time to
avoid strikes as they delay effective teaching and learning. The study conducted by Ngwato
(2020) too revealed that poor funding or late payment of NSFAS constitutes the demotivation
of students, which results to poor performance. Furthermore, lecturers suggested the
introduction of programmes that might assist students with communication skills and all
college stakeholders should communicate in English. It was further said that college
management should develop lecturers who are under qualified, train staff for artisanship,
assessors, and moderators. This statement concurs with Park et al. (2018) who mentioned that
professional development of lecturers could improve performance at TVET colleges.

Campus management response.
The campus management also responded to RQ as follows:

Which intervention strategies could be utilised to improve the teaching and learning of NC (V)
programmes at the college? The application of Weiner's theory (1972) also helped campus
management to suggest intervention strategies that might assist in reducing high failure rate at
the college.

Student intervention strategies:

“The type of students that we enrol at TVET colleges are not serious abont their work. Most of them come to
college under the influence of “WNyaope” and do not complete their work on time” They should be referred to
rebabilitation centres”.

“Lecturers are being given extra job of dealing with students who are emotionally, verbally, and physically abused
not focusing on teaching and learning. At the end of the term, we blame lecturers for poor performance. The
college should appoint psychologists and nurses in all delivery sides to assist such kind of students”.

“All college policies should be adbered to. This includes but not limited to Admission policy, attendance policy,
and langnage policy”.

“Extra mural activities to be taken very seriously and all students to be given an opportunity to participate in
one or more sporting games”.

“Students and staff members should be encouraged to speak English because practice makes perfect. English is
the only means of communication at the institution”.
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Peer intervention strategies:

“The college should consider peer mentoring programmes as a way of improving performance. Most students are
frree to excpress themselves amongst other students and peer tutoring will be of great benefit”.

Family intervention strategies:

“The college should involve family members such as parents, siblings’ aunts and so forth in all college activities.
Most students become exccited when they see their family members and they work hard to impress them”.

College intervention strategies:

“Most of the campuses have old and dilapidated buildings. The college shonld change infra-structure facilities
and have well-resourced libraries. In some campuses, students’ study under the trees as they do not have a place
to study. All students should have access to internet and WIFI connectivity at the college”.

“Effective teaching and learning are disturbed in most instances. NSEAS allowances to be paid on time to
avoid strikes”.

“The NC (1) programme was introduced in 2007. Lecturers were moved from NATED programme to teach
NC (V') programmes withont being developed. Lecturers should be developed on a continnous base as we are
now moving with advanced technology”.

“Bridge the gap between college and industries and all NC (1) L2-1.4 students to be exposed to industries to
see that theory is related to what they do in industries to become committed to learn”.

“Some of the staff members communicate with students using different langnages and the examination is written
in English. All college stakebolders should communicate in English as the only medinm of instruction”.

It may again be seen from the findings that the college indeed need intervention strategies for the
improvement of performance in NC (V) programmes. Campus management as well revealed
different intervention strategies related to students, peers, family members and the college. Those
intervention strategies include behaviour change intervention as mentioned by Katamei and
Omwono (2015). The campus management also stated peer by peer intervention as supported by
Tan and Gevera (2020) who believed that peer tutorial programmes bring positive results, joy, hope,
and inspiration to students by learning with and through their peers. Parental or family members
involvement was mentioned as its needed for ongoing support in many aspects throughout the
various developmental stages of the child’s life (Sefotho, Ferreira & Lushozi 2021).

Improved infra-structure facilities, availability of library and access to internet or WIFI for all
students. The internet or WIFI connectivity was emphasised by Mooketsi (2015) who said that
broadband connectivity should be made a right for every student and every lecturer to use, to
access and to create online educational resources. They also suggested support interventions
for students who are not doing well in classes. Furthermore, campus management suggested
partnership with industries to close all the existing gaps. Campus management also said that
lecturers should be trained to do practical component and all NC (V) L2-L4 students be
exposed to industries. It was further mentioned that the college should consider appointing
psychologists or nurses to assist students with psychosocial problems. The utilising of different
role players such as social workers and health care workers was too recommended by Kithn
and Slabbert (2017) as the best intervention strategy that could improve performance.
Furthermore, campus management highlighted that all college stakeholders should
communicate in English as a medium of instruction. Suhaili and Mohama (2021) as well
addressed the issue of TVET graduates especially in the mastery of the English language.
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Observation study by the researcher
The researcher also responded to RQ) as follows:

Which intervention strategies could be utilised to improve the teaching and learning of NC (V)
programmes at the college? The application of Weiner's theory (1972) also helped researcher
to suggest intervention strategies that might assist in reducing the high failure rate within the
college.

The researcher observed that not all students attend all seven periods. This could be as a result
that they did not register for all seven subjects, or they decided not to attend other subjects.
The researcher also observed that most students stay outside in smaller groups, communicate
with each other using different languages. Furthermore, the researcher observed that family
members were not involved in campus activities.

Furthermore, the researcher perceived that the college need to improve infrastructure facilities
and have students’ accommodation in all campuses. In addition, the researcher observed that
all campuses to have teaching aids in the classrooms. Furthermore, the college should have
well-equipped resource and media centres. It is to this end that the college should appoint
remedial lecturers, nurses, and psychologist in all its campuses to assist both students and
lecturers with psychological and physical well-being. The researcher also mentioned the need
for WIFI or internet connectivity for all students as another intervention strategy that could
improve performance of NC (V) programmes at TVET colleges. English as a medium of
instruction to be used by all campus stake holders inside and outside the classroom.

6. Conclusion

It may be concluded from this study that student intervention programmes such as of
adherence to college attendance policy, rigid and firm intake and orientation of new students
be considered to improve performance of NC (V) programmes at TVET colleges. The study
also suggested peer intervention programme such as peer- peer mentorship and family
intervention programmes such as parental involvement as other ways of improving
performance. The NC (V) lecturers and college management also suggested college
intervention strategies that could improve performance. Those interventions include going
extra miles by way of offering extra classes, afternoon, and Saturday classes. Communication
skill programmes was also suggested as an intervention strategy that could assist students with
communication difficulties. English as a medium of instruction to be emphasised.
Furthermore, it was said that the college need an improved infra-structure facilities, resource
and media centres, fully equipped workshops, teaching aids in the classrooms and student’s
accommodation. The study also suggested the need for WIFI or internet connectivity for all
students. Furthermore, the study put forward the need to have rigid orientation and
recruitment plan for new students and monitoring tool to be used to monitor class attendance
daily. The college should as well consider appointing remedial lecturers, nurses, and
psychologists to assist students with psychological and physical well-being. In addition, the
college should consider inviting motivational speakers to motivate students on issues that
hinder performance. It is further suggested that the college should consider sending both
lecturers and students to industries to link theory learnt in classrooms with practical. The above
deliberated plans should be thoughtfully considered to assist the college to improve
performance of NC (V) programmes. Recommendations stated above encourages for future
research on intervention strategies that could improve performance of NC (V) programmes at
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TVET colleges. This will assist majority of students when choosing intervention programmes
that could improve their performance at TVET colleges.
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